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Preface 


The National Council of Educational Research and Training (NCERT) was entrusted 
with the responsibility of organizing the “Indo-German Experts’ Meeting on 
Reviewing India’s Image in Germany and Germany’s Image in India in High 
School Education” as part of the German Festival in India in collaboration with the 
Ministry of Culture, Govt, of India, Max Muller Bhawan and other implementing 
Agencies. 

The International Relations Division of the NCERT organized the Experts Meeting with 
the help of Department of Social Sciences and Humanities NCERT from 12 - 14, 
March 2001 at India International Centre, Max Mueller Marg, New Delhi. 

The Meeting was aimed to analyse, review and to explore possibilities to better the 
image of Germany in India and vice versa in the textbooks of Secondary School 
Education. The Experts from Germany and India analysed the school textbooks of 
each country with a view to trace the Image of the other. The presentations followed by 
rich discussions, paved way for finding out newer dimensions for enriching the Image 
of the other country in the textbooks of High School Education, The group also came 
out with recommendations to remove distortions, if any, so as to develop better bilateral 
relations. 

This report is an account of the presentations of the Experts and discussions which 
followed. It also includes recommendations and deliberations of the group work by the 
Experts on the third day of the meeting. 



I am grateful to our Director, NCERT Prof. J.S. Rajput who has guided us in every 
aspect of the meeting. We are thankful to Dr.T.N.Dhar and Prof. O.S. Dewal, for their 
advise and help. I shall be foiling in my duty, if I do not thank the Experts from 
Germany and India who made an earnest attempt in the Image building exercise through 
High School Education in each country. My sincere thanks are also to Prof R.K.Dixit, 
Head, DESSH, NCERT, Prof Savita Sinha, Prof of Geography, and the members of 
Faculty of DESSH, NCERT for their contribution in the Meeting, 

1 appreciate Mrs. Milly Roy, Lecturer, DESSH and Mr, R.Meganathan Lecturer, IRD 
who have prepared this Report of the proceedings of the Meeting, I also wish to 
express my appreciations to the members of staff of the International Relations 
Division, NCERT who had put in maximum efforts in the organization of this Meeting. 

Last but not the least, I whole heartedly thank the administrative and academic 
personnel of the NCERT and the Ministry of Culture, Government of India, Max 
Mueller Bhavan, New Delhi, German Embassy in India and other agencies involved in 
the conduct of the Meeting. 


Dr. Puran Chand 
Prof, & Head 

INTERNATIONAL RELATIONS DIVISION 



CONTENTS 


Preface 


1. 

Introduction and Objectives 

1 

2, 

Inaugural Session 

5 

3, 

First Session 

10 

4. 

Second Session 

16 

5. 

Third Session 

20 

6. 

Fourth Session 

28 

7. 

Fifth Session 

30 

8. 

Annexures 



(i) Background Papers 

34 


(ii) Papers presented by Experts 

47 


(iii) Schedule of the programme 

no 


(iv) List ofResource Persons and Experts 

114 




CHAPTER 1 


Introduction 

The second half of the twentieth century has intensified the world coming closer. With 
the advent of Information Technology revolution. Globalisation and Liberalisation of 
world economies, the nations have been brought together. There is a growing realization 
for better ties among nations and the need for mutual respect and care. In addition to 
diplomatic, political and military relationship, there has been a natural urge among the 
people fix)m all walks of life to build healthy relationship among nations. Cultural 
festivals, exchange of experts and artists and many such events gained momentum with 
a view to bring the people together. It has been realised that for developing any positive 
relationship among the nations, it is necessary that the images of the countries are 
reflected properly. Keeping this view as part of the cultural exchange programmes, 
textbooks are also exchanged to study the existing images of the concerned countries 
with correct image of the countries and to remove the distortions, if any in the existing 
image. It was in this context that Indian Festival in Germany and German Festival in 
India were organized in collaboration with many agencies. On the German side, the 
Growth Institute Munich and its brands, the Max Muller Bhawan in India, were entrusted 
wth the organization of the festival; the Department of Culture, Government of India, 
and its implementing agencies, including the ICCR, NCERT represented the Indian 
counterpart. Events like dance, theatre drama, concerts, exhibition, cinema, exchange 
programme were held, besides many publications which were brought out to highlight the 
rich cultural and intellectual fabrics of each country. 

The need for carving the better image of each country in the other was also fell as one of 
the areas which would in the long run help in enriching the mutual relationships of the 
countries. It will not be possible for nations to build such a strong base for mutual care 
and share relationship only by maintaining diplomatic relationship. It needs to be taken 
to the people from all walks of life i.e. philosophers, educationist, teachers, students. 
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artisans, poets and NGOs. Above all, it has to be nurtured in the minds of children of the 
nations by building an image of the other with all possible means and ways 

One of the ways is to fbnn the image of other countries through school education by 
which the children not only learn about other countries, but also learn to respect their 
cultural, religious, philosophical and intellectual labrics. This will lay strong base for the 
bilateral relationship and partnership between the countries in future and pave way for a 
harmonious co-existence of the nations of the world The image created about a country 
in other country/countries serves as base for any activity between the countries. So comes 
the need to create an image which would enable the countries to venture a long lasting 
relations witli others. The image of a counliy on the other side has to be carved in such a 
way that both countries will mutually eniich the bilateral relationship and pave way 
(further) for the youngei generation to evolve newer dimensions in the relationship. It is 
in this context, the Indo-Gcrinan Experts’ Meeting was organized by National 
Council of Educational Research and Training, New Delhi in collaboration with 
Ministry of Culture, Government of India and other agencies “on reviewing India's 
Image in Germany and Germany’s Image in India in High School Education.” as 
part of the German Festival in India from 12-14 March at India International Centre, 
Max Mueller Marg, New Delhi. 

Image of the other 

The General image of India in Germany and Germany in India may have appeared 
diminishing as the countries have geographical problem of distance. Another factor is 
that both have been influenced by the archetypal thinking and conception about each 
other which have been carried from generation to generation. So to an average Indian, 
Germany ends with Max Mueller, Goetlie, Hitler and Mercedes and to an average 
German, India is a land of elephants, holy cow, snake charmers, Gandlii and caste 
system. Though India and Germany have been maintaining a good bilateral 
relationship, it needs to be enhanced and ennehed by forming good image of the other m 
each country 


2 



Why to review the Image of each other in school education? 

The picture one draws in the early years of one’s life remains life long. The idea or 
image the students form of any individual or country bears a strong impact on the lliture 
relationship and partnership of the individual or the country. So comes the need for 
children to have better image of themselves and others to grow as good citizens The 
very purpose of education is to shape the child into a good citizen so that the nation will 
flourish as a good and peace loving country respecting others as equals. This has been 
well emphasized by Jacques Delors in the Learning the Treasure Within, the UNESCO 
document on education for the new millennium, as one of the pillars of education. He 
pbts it as Learning to live together. Education loses it value and strength, it does not give 
scope for respecting ‘otherness’ of human beings and uniqueness of other cultures. 

If the countries wish to live together with other countnes of the world, they must put in 
maximum efforts to draw a better image in the young minds not only in their country, but 
also out side. So it is imperative for countries to fonti a better image in the minds of 
young students, who subsequently become leaders of the lliture. The early and sensitive 
stage of education plays a vital and wider role in the process of forming the image of 
any country, its cultural heritage, philosophies, religions and values. A critical appraisal 
of school curricula and necessary adjustments on the information about the other countiy 
seem essential for sound bilateral relations between countries. It provides ample scope 
for the countries to better their image on the other side, which will, in the long run help 
botli countries to develop better mutual understanding in every way. 

A serious look at the existing information about the other country in high school 
textbooks and related materials and review of the same becomes a necessary exercise for 
which the Meeting of the Experts was proposed A review of the text books and other 
related materials on the image of other country in high school education should be 
focused on three angles: 

1. Factual 

2. Didactic 

3. Mediatic 
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A great care has to be taken while presenting any infonnation about the other country in 
the textbooks ofhigh school education The factual infonnation should have an authentic 
support and relevance. The information the books present in any area should be focused 
on to extend good will by which the students form a better image of the other. The ways 
through which the students learn the values of the other should also be found out. Some 
of the practices and values, which are unique in nature, can be highlighted to make the 
students aware of the rich moral and cultural fabric of the other The possibilities of 
making use of the Media (both Visual and Print) should be explored to reach the students. 
Keeping in view of the above background, the ‘Indo-Gcrman Experts’ Meeting on 
Reviewing India’s Image in Germany and Germany’s Image in India in High 
School Education’ had the following as its mam objectives. 

1. To explore the areas/portion/lessons In which the information about 
Germany/India is available. 

2, To critically analy.ve the information of the other country keepinf* in view 
of the factual and didactic importance of the information or me.ssage, 

3 To evolve strategies to enrich the available information, message or image 
of the other side 

4 To explore the possibilities to include new information, ideas, 
philosophy, values oj the other side in the text book of the high .school 
education and also explore the possibilities to present each others' image 
through visual medium and information technology. 

5. To explore ways through which students can be imbibed with cultural and 
moral values of the other through high school education 

6. To find out the possibilities to sensitize the textbook writers and 
curriculum designers towards the importance of image of the other 
country in high school education to shape the students to live like world 
citizens in the global village. 
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CHAPTER II 


Inaugural Session 


The Indo-German F.xperis’ Meeting to Review the India’s Image in Gennany and 
Gennan's Image in India in High School Education’ was inaugurated by Mr. M.K.Kaw. 
the Secretary, Education, Govemmenl of India on 12“' March, 2000 and was presided 
over by H.E Hans Joachin, Minister, German Embassy in India Mr A.R. Verma, 
Former Directoi, National Physical Laboratory delivered the key note address and the 
meeting was made memorable and meaningful by the presence of distinguished 
personalities from Germany, Max Mueller Bhawan, Ministry of Culture, Foreign ofl'ice. 
Embassy of Germany, New Delhi and pemons from both print and visual media and 
Experts from India and Gennany 



Mr M K. K.a\v, Scaciar), LOiKaiian, MllKU, Cia>l ot Indio inouguiaiioi ilw B\pcns' Meeting while I'ruf J S Rajput, 
Director NC CR T, 11 II I Ian, Jaaeliin Minister, Gcnnan Fmhoay in India and Dr A H Verma, Former Director, National 

Pin veal Lalxirntorj look on. 


Prof J.S Rajput, Directoi, NCERT in his welcome address stressed the need for an 
initiation of a discussion for relevance of change in the light of Liberalization, 
Privatisation and Globalisation (LPG). He recalled his recent visit to Hong Kong 
where a serious discussion on LPG was initiated as Globalisation, Localization and 
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Indiginization. He pointed out that education alone is a potent weapon to achieve 
progress and Univerlisation of Elementary education has to be the priority for the same 
In this context, he added, India has to learn much from Germajiy. He also Informed the 
house that India has the best as well as the deficient schools. He further added that 
education was defined as Vitura that gives the learner humility, earns righteousness and 
teaches him to follow the dharma. When dharma reigns, the world will be better place to 
live in. School education, he maintained, makes the difference as school teacher can 
instill the essence dhama in the learners. He expressed his happiness that the presence of 
the guests from Get many would make the goal be realized He further mentioned that 
we, the people, have to become neighbourly in the true sense of the teim not simply 
remain as neighbours. This Indo-German Experts meeting, he wished, would pave way 
for neighbourly relationship with India and Germany. He expressed his gratitude to the 
Minister, Gennan Embassy in India, H.E. Hans Joachin, Mr M.K Kaw, Secretary, 
Education, Government of India and Mr. A.R. Verma, Former Director, National 
Physical Laboratory and the Qennany Embassy, Officials of the Max Mueller Bhawan 
for their presence and wished the meeting would bnng these two countries further 
together. 

H.E. Hans Joachin, Minister, German Embassy in his remarks said tliat ‘neighbourly’ 
relationship between countries does not simply depend on Geography; developing 
relationships meaningiully could attain it. Schoolbooks, he added, are the best place to 
build such good relationship for bringing the people togetlier. The Minister also 
infonned the house that India has occupied a good place in Germany’s schoolbooks. He 
flirther expressed hopes that the Experts’ Meeting would come out with concrete and 
meaningful ways to better the relationship between India and Geimany. 

The Chief Guest of the inaugural session, Mr, M.K. Kaw, Secretary, Education, 
Government of India, in his inaugural address said that Indo-German relationship goes 
long back to 400 years when the Sanskrit literature and language were discovered by 
German Scholars. He further added that greatest minds (who played a great role in 
human thought) came out fi'om Germany. He also explained how the British Histonans 
twisted German history and presented a negative picture of Geimany by desciibing 
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Germany as the villain of the World War H. The greatest benefit the World War II 
brought was that it led to tlie fall of colonial powers He wished that India and Germany 
would build good images of each other by all the ways. Generally, he said, Indian 
students are more aware of the world than the students of other countries do He also 
stressed the need for continued research on other countries’ image in India. He called 
upon NCERT to set up a forum to study the India’s Image in other countries’ textbooks. 
Such textbook research would definitely help building better image of India in other 
countries. 



Ill' I l(UMi Joacliin, Mtiiislcr, Gerrmn Umbassy m India addresses Iho gollKnng 


Prof. A.R. Vorma, former Director, National Physical Laboratory, in his keynote address 
explained the need for such an Expert’s meeting in tlie new millennium and NCERT’s 
role in such a venture. He also explained why such an image building exercise was 
started with Germany and India. He built up his argument by saying that the new thing in 
the modem world is Science and Technology and the world is now facing a rapid change 
a rapid change which has not only aflfected the material world, but also the cultural and 
spiritual world. He illustrated the pace of change citing the example of invention of 
electricity by Faraday. Faraday took not much time to invent electricity but it took 100 
years to set up a power station. Now time has changed. Science has become 
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school He quoted the Educntion Commission (1966) which liiid stress on shaping the 
child as a necessity lor shaping the nation. I he Commission stated, “the fulurc of the 
nation is shaped in classroom.” Ileie comes, the speaker said, NCliRT's duty to help 
shaping the children in the class looms. He wished that NClvRl to biing out a Rian of 
Aetion to shaping the child by carving a good image ofoiher countries also, then only, 
he concluded, relationship would be “neighbourly'. 

While proposing vote of thanks Di. Piiran Chand, Professor and Mead, International 
Relations Division, NCF.RT said that this image building exercise would definitely lead 
to better understanding and impioved bilateral lelaiionship between India and (iennany. 
He expressed his gratitude to the Chief Ciuest. M.K Kaw. (iuest of llonoui. Dr A.R. 
Verma, Hon. Minister, Geiman Ihnbassy, H.P. Hans .loaehin., Piol. .1 S Rajput, Dircctoi, 
NCERT, Ofi'icialiof the Max Muellei Bhawan, 1-oieign (JHice, Pmbas.sy of Clermany, 
Experts from Germany, Indo-Germany Society, Ministiy of Culture. Department of 
Social Sciences and I kimanities, NCP.R f and all otheis (bi making the Experts' Meeting 
a grand success. 
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CHAPTER III 


First Session 

Date : 12‘" March 2001 

Time I 11.30 A.M. 

Chair : Prof. O.S.Dcwal 

Co-Chair ; Prof. C.K. Basu 

The first session of the Experts’ Meeting was chaired by Prof 0 S Dewal, Advisor to 

the Diiector, NCERT and was co-chaired by Piof CK Basu, Consultant, UNESCO 

Prof O.S Dewal explained the ‘Thrust of the Meeting* pointing out the expected 

delibciations of the meeting lie also spelt out the major objectives and pin pose of the 

meeting and what was expected of the Itxperls In nicler to acquaint the Experts with the 

present educational system of India, he drew a brief sketch of the Indian .school 

educational system, teacher education and role and functions of NCERT in the system 

He desciibed the vaiious stages of school education 

Primary 1 to V 

Upper Primary VI to VIII 

❖ Secondary IX & X 

❖ Senior Secondai 7 XI & XII 

He also explained the scheme of studies in school education which follows the common 
general frame upto standard X It consists of languages. General Science, Mathematics 
and Social Sciences as compulsoi 7 scholastic subjects and physical education, music and 
ait as non-scholastic subjects 

He further diew a schedule for the Exports’ Meeting and what was expected of the 
Meeting Accordingly, the first day the Indian Experts would present the Image of 
Germany in Indian textbooks, the second day the Germany Experts would present the 
Image of India in German Textbooks and on the third day, the Experts would have to be 
divided in to two groups to discuss the future Plan of Action in the areas i) Textbooks li) 
Teacher Education and other aspects 
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Prof. C.K. Basu in his address the stressed up on to create a borderless society, Wasudeva 
Kadamharkam. He quoted the four Pillars of Education of the Delors Commission 
report on Education, the UNESCO document for the new millennium. 

■ Learning to know 

■ Learning to do 

■ Learning to live together 

” Learning to live with others 

He expressed his hope that this Experts’ Meeting would aim to achieve these objectives. 

There were eight presentations by the Experts from Germany and India. The 
presentations were Lecture-cum-discussion type After every two presentations, the 
topics were thrown open for discussions which were encouraging and rich. 

Prof. Savita Sinha, Prof, of Geography presented the first of the series of presentations of 
the Experts’ meeting on “Images of Germany in the Geography textbooks of 
NCERT”. The speaker dwelled deep into the basic philosophy behind the need for 
forming the image/perception of people and place i.e. ‘Land and the People’. The 
information about the Land and Peoples is the minimum requisite for fonning an image. 
The contents of a textbook for Geography have to be selected and presented meaningflilly 
and effectively. The following shall have to be, as the speaker put it, followed strictly 
while selecting the contents and presenting the same. 

□ Objectivity 

□ Reliability 

□ Balance 

Firstly, the contents presented in any Geography textbook at any stage must be objective, 
free from any bias or any pre-conceived notions and ideas which distort the right image 
or perception of any country. Secondly, the information provided must be reliable 
These must be based on reliable data from authentic agencies/sources and lastly, the 
textbooks must have a balanced presentation of the contents both in tenns of quantity and 
themes. It is also very important to ensure that no country is projected out of proportion 
in the coverage. 
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The speaker explained the need for following a case study approach in regional 
geography and the process of selection. She described how the Geography textbooks are 
structured In order to ensure that the learners are not over loaded, only selected 
countries from each continent represeirting distinct natural regions have been included in 
the text books, C'onlinents have been arranged on the basis of simple to complex 
arrangements. Southern continents i.e, Africa, Soulli America, Australia (Eight countries 
selected from three continents) and Antarctica are discussed in class VI. In class VII, two 
countries from North America and (bur countries (including Ru.ssia) fiom pAiropc have 
been included. Asia (including India) and hei neighbours are covered in class Vlll. 
Germany has been given quiet a good covciage The speakei mentioned that Germany 
has been portrayed as ; 

• An industiiali'/ed and uibanixed nation 

• A developed and prosperous country. 

• Wise utilization of a-sources 

• Scientific and highly mechanical farming of agriculture. 

• Well developed infrastructure 

• Low population growth 

• An important trade partner of India 

• Provides technical assistance to India 

As concluding remarks, the speaker mentioned that NCERT has now taken up the 
exercise ofrevisingthecumculuinandbascdonthesameanewset of textbooks would 
be written. 'I his gives ample scope for building a better image of the other country. 

Dr. Prilish Achaiya, Reader, NCKRT discussed the “Portrayal of Germany in the 
History textbooks of NCERT”. Having set the objective as ‘to survey the porti-ayal of 
Gemiany in the history textbooks of NCERT’, the speaker spell out the limitations and 
methodology of his .siiivey. He mentioned that the presentation was limited to only 
NCERT textbooks; it was also a study from the textbook point ofview not from the point 
of view of the learners who actually gels the perception; only the secondaiy stage 
textbooks had been surveyed. The following methodology, said the speaker, was 
adopted to survey the portrayed of Germany. 
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• The latest versions of NCERT textbooks upto secondary stage of school 
education have been surveyed. 

• The reference to Germany and her people is taken as portrayal of Germany 
in the study. 

• Certain broad generalizations have been arrived on the nature and basis of 
the depiction of Germany. 

Having described the vanous stages of school education in India and how history forms 
the part of the curnculum, the speaker plunged deep into the portrayal of Germany at 
every stage and the nature of coverage in the following way 


Primary Stage : Class V 

There is one chapter “Some People Never Die” which deals with some great historical 
personalities of the world, Karl Max is one of them. Germany is introduced as a country 
where he was bom. 

Upper Primary Stage ; VI to VIII 

Books used at this stage and have references to Germany are; 

1. Modem India class VII 

2. Story of Civilization Vol. I & II Classes IX & X 

Germany has been depicted in four broad phases as 

(i) Pre-World War Period 

^i) World War Period 

(iii) Post World War period and 

(iv) Germany from the stand point of Indian History. 

The speaker elaborated each phase as: 


i. Pre-World War Period 

• Inclusion of the region which is now called Germany today in Carted 
Manse’s Empire in about 800 AD and in the Holy Roman Empire in about 
1000 AD 
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• The Protestant Reformation Movement initiated b> Mamn I mher m ihc 
17*'’ Century and its consequences. 

. Introduction of printing press by Guttenberg, a German <n 
levolutionized the process of dissemination of knoulcdiic 

• Contributions ofKeplor from Germany as a break ihniu^h m vscnwc 

• The spread of Industrial Revolution to Germany and Sh^ <>»«* 

England's rival”, 

• Development of German language and beginning ot m<»dem age m 
Germany and 

' • Unification of Germany in thelate 19‘'’ century a is.itM-Tui 

against all kinds of oppression and social backv^ardnt^^ 

ii. The World War period 


• Rise of imperialism in Germany and 

• Rise of Nazism which resulted in second world viar and dcleai oS 
Gennany 

iii The post world war period 

• Political developments in Germany between 1 ^5 to 19SK1 ^ 

• Division of Germany as a “major Consequence of Second rid Udr 

• Tension in Europe — Cold war 

• Building up of the Berlin wall 

• Break of the wall 

• Reunification of Gennany 


iv. Germany fi:om the stand point of Indian History 


tndusinali/cd countries started 

Germany a county with a few century 

having trade relations with la or id t*cnnan) m the 

Impact of World War II on India. suffted the enierminirtion 

nnnntrv where Hitler had come to power atw 




of Jews 

These references make the child 
his/her country are closely related o 


that hisUJncal ik'ek>tmicni% in 
the dcvck>|WCT!ts outside, for 


example, Germany. 
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Dr. Pritish Acharya fi-irther commented on the nature of coverage of Germany. He said 
that all these historical developments have been discussed with their inner complexities - 
in totality not in isolation They are portrayed neither as positive nor negative 
developments of history as it gives an impression that these developments have played a 
significant role in shaping and reshaping the course of world history. 

The speaker further analyzed the nature of coverage of Germany saying . 

(i) No undue coverage to any individual as Hero or Villain. 

(ii) People’s antipathy to Nazism 

(lii) World war is shown as incalculable loss to humanity. The learner will get 
an impression that no individual is responsible to any war. 

The speaker concluded his arguments by saying that the NCERT’s history textbooks 
leave an enduring impression in the learner’s mind that the country and her people 
as a whole have played a very crucial role in shaping and reshaping the course of 
history today. 

When Prof. C.K. Basil, the chairperson of the session called for a discussion on the 
presentations, one of the participants asked how the contents of the Geography books are 
selected. Prof. Savitha Sinha answered that the data are collected from reliable sources 
like government documentation units and authentic sources. She also clarified that the 
books are revised once in 5 years so that any relevant new additions could be included 
and obsolete information are deleted. The discussants also raised many interesting 
questions on the presentation by Dr. Pritish Acharya As a concluding remark Prof. C K. 
Basu stated that it rests with the teacher who blows the image of any country So 
teachers must be given proper pre-seivice and in-service to enable them to have a natural 
approach 
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CHPATERIV 


Second Session 

Date : 12"^ March 2001 
Time : 2.00 P.M. 

Cliuir : Prof. M.S. Khaparilc 


In the second session, there were three presentations, two fiom Indian side and one by a 
German Expert. Prof. M S Khapaidc, the chairpei-son, in his initial lemarks stressed the 
need for carving a belter image of the nations and how this exercise would make an 
earnest attempt to build a belter image oflhe countries 

Mr. Alul Rawal, Consultant, NCHR'l orilically evaluated the textbooks of NCER'I with 
reference to Germany’s portrayal. Basing his arguments on the thesis that the authors 
with strong leaning lowaids the erstwhile Soviet Union and its socialism have mnuenced 
the text books of histoi^ published by NCERI, the speaker elucidated the aieas wheie 
Germany has been dealt with adequately and inadequately in the following way; 

• Though the book di.scusscs the rise of nationalism in Italy and Germany as 
“this came to be a.ssocialed with chauvinism”, but here they have failed to 
mention a ven' important distinction with Asian variety of nationalism like 
that of India and China which lesuiged in response to imperialism and 
colonialism distinct fixim the European variety. 

• Depiction ofGeimany as a dangerous imperial power in South Africa 

• The German involvement in llrst world war and her defeat at the hands oflhe 
allies narrated more than required and mure emphasis on the rise of Soviet 
Union and hci lolc in the war 

• One chapter on Russian Revolution whereas no chapter on either English 
Revolution, American Revolution or French Revolution. These have been 
treated as parts of various chapters. 

• The authors have rightly mentioned Nazism and Fascism as an oiganized 
barbarism but unfortunately no explicit and sufficient effective narration has 
been made to undo the side impact ofthc perceptions that aie generated about 
Germany as a nation and Gcmiansas people distinguished fi'om the Nazis 

• Glorification of Soviet Block Countries like East Gemiany. 
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The speaker also made his argument that German Indologists like Max Muellei find no 
place whereas the other British Indologist like William Jones and Princep have found a 
description of their contribution. The Speaker concluded that this brief over view of 
German history as presented before Indian Secondary School students clearly 
indicates that there is a lot of scope for change and the most important requirement 
is that Indian students have to be taught to see the world through an Indian 
perspective for which emphasis is to be given the task of related thinkingi 
experiences and innovations rooted in Indian tradition with global thinking. And 
the need of the hour is that the Indian students are presented with a more positive and 
balance accoimt of the history and ethos of Germany as a nation and her people. 

There were mixed responses from the discussants as the Chairperson threw the theme for 
discussion by mentioning that it was an evaluative study. Prof. R. M. Karla, Ex-Head, 
I.R.Division, NCERT in his remarks said that the purpose was not to evaluate but to build 
a positive image among the young minds of each country. One of the participants 
expressed his view that evaluation of text books is a must at some point of time. 

Ms. Shashi Batra of University ofBaroda in her presentation analysed the “depiction of 
Germany in the text books of three different states of India, Andhra Pradesh, 
Gujarat and West Bengal.'’ Having stated the various agencies and institutions which 
prepare and publish the high school books in these three states, she plunged deep into the 
textbooks to trace the image of Gennany in them. She presented all these stales’ text 
books do not have any depiction on Germany up to Class IV and Germany has been 
presented as 


• Omnipresence of Germany as an invader and aggressor 

• Initiator of World Wars 

• Unification and partition of the country 

• Religious refomiation and Martin Luther King 

• As a donor of foreign Aid to India 

• About German Indologist and Scholars 

• Karl Marx, Socialism and Communism 

• Nazism and Fascism 

• Reunification of the country. 
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The speaker also analyzed the Geography textbooks. Gemiany has been presented as a 
highly industrialized and urbanized countiy with good infrastructure ajid industries. The 
text books of West Bengal always mention about the people of the Germany and enough 
space is allotted to describe the people of the land. In her analysis, she also pointed out 
the factual enors in the textbook by quoting examples. The presentation was followed by 
live discussion. The speaker answered the queries 

Prof. Michael Kunzik, Institute of Communication, University of Mainz, Germany 
in his presentation analyzed the image of Germany in Indian High school Text books 
published by N.C.E.R.'I. At the out set, he appreciated the Indian text book as better 
ones than that of the Gemian text hooks in presenting the image of the othei. lie chose 
six books for the analysis of the image of Germany of which he analyzed the following 
exhaustively. 

1. Story of Civilization Vol. I & II for classes IX and X 

2. Contemporary World for classes XI &. XII 

While tracing the presence of Gcnnany from the earliest in the book. Story of 
Civilization the speaker stated that though Gennany enteis history with invention of 
printing press by Gutenberg and the contributions of Copernicus, yet these personalities 
are not mentioned as Germans. The speaker further mentioned that adequate space has 
been given to Gcnnany and llic presentation has been balanced and excellent. 

• Religious Refonnation has been discussed interestingly with all relevance 

• Upiftcaiion of Germany undoi Fiisinarch and the rise of militarism is 
discussed in details to make the students draw clear cut picture of Gennany 
before World War 1 

• Karl Marx’s Communist Manifesto is presented in very simplified manner, 
but interestingly. 

• The information about the communist international has been presented more 
than required. 
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The speaker said that the German textbooks have not given much space to socialism and 
communism He also stated that the books have , to some extent, as he called it, 
described Bismarch as war monger Another aspect the book fail to mention is the 30 
years war, which the speaker emphasized should have been given a little more 
description. 

The speaker further analysed the book Story of Civilization Vol. II and commented 
highly of the presentation and the depiction of Germany. Wltile analyzing the objective 
description of World War I, he deferred the statement ‘^Before the war the propagation of 
the war was started” which, he said, was not tme. The presentation of Germany with 
sympathy while describing the Treaty of Versailles shows that the book deals it with an 
objective outlook. 

Then speaker then analyzed the book. Contemporary World from World War II to till 
now. According to speaker, the presentation has been excellent from the nse of Nazism 
to defeat of Germany in the war. Any learner could find it effective and meaningful to 
know about the countiy. But regretted that not much has been mentioned about the 
democratic Gennaiiy, though much has been said about East Germany. The speaker 
concluded that tlie textbooks have given very large amount of space to a small country, 
i.e. Germany and objective and excellent presentation has made the books much more 
effective 

When the theme was thrown for discussion, Prof. R.M Kalra, Ex-Head, I.R.Division 
NCERT expressed his anxiety about the increase of curnculum load, if much is to be 
added to the textbooks. Prof Ganeshan fiom C 1E F.L., Hyderabad asked how the 
history of East Germany would be treated in the history of Germany The speaker said 
that it had to be treated objectively. 
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CHAPTER V 


Third Session 


Date ;1P'March 2001 
Time: 10.00 A.M. 

Chair: Prof. Ganeshan 
Co-Chair: Prot Suresh Chandra 

The morning session, which was chaired by Prof Ganeshan, C 1 E.F L., and Hyderabad 
and was co-chaired by Prof. Suresh Chandra had three speakers Dr. Georg Slober, Prof 
Michael Kulzneik and Prof. Ganeshan. 

Dr. Georg Stober of Georg Fekert Institute for International School Book Research, 
Germany presented the paper titled “To Compare the Incomparable: Textbook Images 
of the Other and their Didactical Background**. The paper focused on three themes: 
i. Textbooks in Germany and India; ii. Diverging Didactical Conceptions iii. 
Germany and India as subject matter. 

1. Textbooks in Germany and India 

Dr. Stober stated that the general appearance of books in Germany and India are quite 
similar but in terms of content and visual appeal they are quite different. In India the 
texts are extensive and explained in detail by the author and have few visuals with 
exercises at the end of each chapter, which could be worked out by going through 
previous pages, German books on the other hand are different- they are visually more 
appealing with a number of illustrations; only broad themes or certain aspects jvre 
selected which in turn are divided into several topics and the purpose behind the selection 
of broad themes/certain aspects is to demonstrate a problem and therefore could be dealt 
with in detail, importance is also given to pictures which not only enhance the visual 
appeal of the book but are also meant to be studied, interpreted and discussed. German 
books are very expensive and therefore only schools can afford to buy them. 
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2. 


Diverging Didactical Conceptions 


Diverging didactical conception dealt with teaching learning methods, topics which are 
dealt with in histoiy and geography books and the treatment of subjects such as history 
and geography in Germany and India. In post-war Germany pupils were completely 
dependent on the narratives of the teachers and reproduced the subject matter 
subsequently This method i.e. ‘learning by reading’ is still followed in the use of 
books in India In the 1960s education in Germany experienced a revolution when 
teaching methods and the aims of education were questioned and newly cnnceptuah^ed 



Mr Gorg Stober, a Gennaii Expert presents his arguments 

A newly conceptualized cumculum was oriented on educational aims and laid stress on 
the social competence of pupils specially that of social competence. Since the 1970s 
subjects like History and Geography focused on thinking and not learning would enable 
pupils to interpret facts/information, see interrelations, to agree and judge reasonably 
Thus the pupils got to play a more active role m the classroom discussing matters and 
exchanging arguments. It is therefore worth discussing less content but more intensively 
Even in terms of subject matter History and Geography no longer adhered to traditional 
concepts centered on political history and regional geography. In History, social aspects, 
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everyday life and general devcUipments occupy an important place -- developments are 
looked at in a national, European and sometimes in a global context. In Geography 
topics of systematic geography replaced the legional approach. Dominant social issues 
such as gender aspects, enviionment, migration, etc. (bund their way into the curricula of 
both History and Geography. But the drawback ol'discussing only specific aspects is that 
it will not give an overall picture of a country, rather the counti^ will be associated with 
some problem or the other and this will dominate the image of the country resulting in 
cliche forming For example Japan, the speaker said, is associated with Pearl Harbour 
and earthquakes and Russia for the Russian revolution. 

Ih India the situation is quite different. Teachers and pupils rely on textbooks to a large 
extent, the quality of books being dependant on the competence of the author. Regarding 
the stmeture of the history curriculum history is divided into cour.se.s on national and 
world history and political and military history have been given a back scat in favour of 
the cultural heritage of mankind. In Geography though there aie some aspects of 
systematic geography. It is primarily a regional approach during classes VI to Vlll where 
the infonnation given follows a special pattern discussing land, resources and people 

Dr. Stober then discussed the teaching aims in both India and Germany that are quite 
similar because both lay emphasis on the imparting of attitudes and values and the 
importance of developing skills. Differences between Gemiany and India are reflected in 
the arrangements of the books and not in educational theory as such. It is more a 
diflerence in implementation ralhci than a diversity of principle. 


3. Germany and India as subject matter 

This focused on the image ofGennany in Indian textbooks and vice-versa. In the 
subject of Geography two textbooks (Land and Peoples, Part 11 (Class Vll) by 
Sinha/Aklitar Hussain, 1996; Exploring Geography, Book II (class VII) by 
Bhatnagar/Joshi, 1997) were analyzed, Germany is studied in the context of Europe but 
the books are full of data on Germany - her size, neighbours, topography, climate, 
population, etc. The infonnation is too ‘geographical’ and some of the data given are 
either incorrect or outdated. I’or example the Rupr industrial zone, which is depicted in a 
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traditional way as center of coal mining and heavy industry experienced a severe, set 
back of her traditional economic activities and is undergoing a process of socio-economic 
transformation today. Germany in the context of Europe is mainly presented in a positive 
manner where the merits of Europe indirectly point a finger towards the limitations in 
India. In the subject of History the image Germany in Indian history seems to be quite 
deplorable There is hardly any information on Geimany after reunification. A lot of 
time and space is devoted to Europe history through which Indian pupils learn much 
about two millennia of European history. This enables the pupil to develop a broad 
historical perspective. 

The speaker went on to analyse the image of India in German school education. He stated 
that the coverage of Indian history in German textbooks is very restricted. India is 
mentioned not only in the context of imperialism where India serves as an example of a 
colonized country as well as of the decolonisation process. The objectives and methods of 
the imperialist countries form the dominant perspective and countries like India serve as 
examples of the colonized. But there are some curricula, which try to reflect the 
perspective of the colonized and also try to qualily past and present European 
perspectives. For example in North-Rhine-Westphalia one of the main topics in class 8 is 
“Nationalism and Impenalism”. The curricula stresses that pupils must be able to enquire 
into the causes of imperialist expansion of European powers and investigate into the 
effects of impenalism. Moreover a change of perspectives from the protagonists to the 
subjects of the imperialist powers is to be fioe from didactical reasoning. Regarding 
India’s struggle for Independence India serves as a model on non-violent resistance but 
this topic is not discussed firequently. 

In the area of Geography India is viewed as a traditional developing country having to 
cope with her religions, ethnical, economic and natural contrasts. Frequent comparisons 
are made between China and India is the context of population growth and demographic 
planning. Regarding topics, earlier the focus was on caste, religion and monsoon, in the 
70s it was on the aspects of development and foreign aid, in the 80s the method of 
teaching ‘by a problem’ was adopted and the 90s saw the introduction of a new topic “the 
problem of women in India” as the women’s liberation movement was gaining 
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momentum in the west. The curriculum also applies the method of contrastiny aspects 
such as “Persistence and change in agricultuie”, “mral exodus and urbanization”, “poor 
and rich”, etc. Social diversity is reduced to a polar opposition, not taking into account 
any “in betweens” and interrelations. The reason behind such an approach is that 
“complexity” has to be reduced, as children cannot handle complex situations. 

Thus many elements of the textbook's image of India derive from directions given in the 
curricula and result from didactical rea.soning. The focus on a.spects such as 
underdevelopment is due to teaching aimed at discussing problems such as a population 
growth, position of women, etc. Though books have to correspond to the curricula, 
cun'icular framework alone cannot be held responsible for every distortion and 
misrepresentation found in the books. The authors are also responsible to some extent in 
the way they present a topic. Moreover cliched pictures such as crowded Indian streets, 
cows, scenes with a religious content are ollen used to arouse and maintain the interest of 
the pupil but such cllchtis are seldom questioned. 

In his concluding remarks, Dr. Slober stated that the images, we construct of each other at 
school are partly the outcome of didactical reasoning the are influenced by our decisions 
of what to teach and why, Teaching methods adopted by teachers, they way they use the 
books and visual appeal of the books dilTer greatly between Gennany and India. There 
are also dilTerences in the approach of transacting ideas to the pupils. In Gennany pupils 
are encouraged to discuss problems while in India problems are Icll aside or minimized 
and the Indian approach seems to be a more harmonizing one. While Gennany is 
portrayed in an entirely positive way in Indian textbooks, India is presented as a country 
of contrasts and conflicts in the German textbooks. An open minded and friendly but 
not an uncritical view of one another .seems more desirable. 

The second presentation was made by Prof Michael Kulzneik who presented paper titled 
“Image of India in German School Books - An Explorative Study”. 

Prof. Kulzneik’s study is based on an analysis of fourty books related to religions 
education (catholic and Evangelical), history, geography. German language and 
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economics, Prof. Kulzneik began his piesentalion with the portreiyal of India in general 
in German textbooks where India is depicted as developing countiy in a globalising 
world facing problems of ovei population, starvation, pollution, etc. India is also 
depicted as a country with a non-existent history and often compared to China, which is 
regarded as a dynamic nation with a rich cultural heritage India is also introduced as the 
biggest democracy and sci*ves a.s a good example for Germany due to it’s multi-cultural 
society since Geimany is also developing as a multi-cultuial nation 

In the Catholic and Evangelic books icligion in India is reduced to Hinduism which is 
viewed as strange and difticult to understand, full of superstition, too many goods, 
existence of the caste system, leligious fanaticism etc These books are therefoie full ol 
negative steieotypcs and ignoic the complexity of icligious life in India The Geography 
books also contain cliched images of India as regaids to religion, caste, hatied and 
violence, child labour, etc. Calcutta is desenbed as a horroi city full of slum. dirt, 
poverty and heat, while Bangalore although described as a temple town of technology, 
yet the problems of child labour is discu.ssed intensively. In the books related to 
Economics, India is depicted as a big industrial country but her industries do not produce 
enough for a developing country and there is too much disparity between the rich and 
poor Regarding the portrayal of women, in 1997 there was a stereotyped depiction of 
Indian women but in a book published in 2000, the problems of women are discussed 
along with the process of emancipation and liberation of Indian women. In the subject of 
history, Indian histoiy begins with the advent of the British, otheiwise her histoiy is 
virtually non-existent in German books, For example in a book “Study of Human kind 
and its hisloiy” (4 vols.) most of the ancient civilization like Egypt and Mesopolania are 
discussed but the Indus Valley Civilizations does not find any mention; while Islam i.s 
discussed the Muglials are ignored. India is only reduced to a land of spices and 
pestilence and her struggle for freedom is discussed only in the context of impenalism 

In his concluding remarks. Prof Kulzneik slated that German books are reinforcing 
stereotypes and that India needs to be represented as a country with a rich cultural 
heritage. It is also essential to rewrite books in terms of regional differentiation as 
German books make no distinction between the different regions of India. 
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The presentations of Dr. Stobei and Prof. Kul/neik were Ibllcnved by a discas.sion in 
which issues such as souices of informalion about India, source.s used by CFcnnan 
authors, involvement ofe.xperts and educators Irom India and Gennany in writing books, 
role oflnstiluLcs of Indology in Gennany lor a piopci portrayal ol India, responsibility ol 
the government to have control over authors and textbooks, etc. were discussed. 
Regarding the relevance of Ashoka and Akbai in Gemian books, Prof. Kulzneik .said that 
while Ashoka can be u.sed as an example to show the development of human rights, 
Akbar could be regarded as a symbol of religious tolerance 

Prof Ganeshan presented a papei tilled “India in Gci'tnan School Books : Curiosity' or 
Conviction". He began his pi'csentation with the reasons a.s to why Germans want to 
leant about India. India being a multi-cultural nation is i-egarded as an important part of 
the world and since Germany is also becoming a multi-cultural nation. India is used as 
an example to prepare Gennany for a multi-cultural society because pupils in German 
schools belong to dlBbrent parts of the world As regards to histoiy, India is taught only 
in the context ofHuropean history India's struggle foi independence, Gandhi and Jmnah 
are taught but India's demociatic set up in the post-independence, period is not dealt 
with In the subject of Cieograpliy India is portrayed as an example of a third world 
country and some of the topics taught ate - India as a counU 7 of villages, holy cow, 
caste, migrations, child labour, gieen revolution, population and nutrition, will theie be 
enough to eat, land of inequality, between spinning wheel, infomuition technology, etc. 

Prof Ganeshan then spoke about the teaching learning methods adopted by teachers in 
Gemian schools. Before introducing a topic, the leachei tries to find out what the pupils 
already know about India, bmln storming se.ssions, map reading, visiting museums, pen 
friendship with Indians, news items, etc. are some oflhe methods which the teachers use. 
Finally Prof. Ganeshan analyzed some of the problems as to why India is portrayed in a 
biased manner There is no fair picture of India but only a fragmented picture is depicted. 
The media, paients and teachers arc equally rc.sponsible for such a biased image There 
is a need to improve the image of Germany and India in each other’s textbooks and 
do away with stereotypes. This could be achieved through teacher exchange 
programmes and co-authorship of Indians in writing German hooks. 
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The presentation was followed by a discussion where suggestions such as the need for 
balance and objectively while studying a subject, the role and methods of evaluation in 
Germany, role of textbooks in evaluation system, exchange of positive values etc. were 
made. 
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CHAPTER VI 


Fourth Session 


Time : 2.00 pm. 

Chair : Prof. C.K. Basu 
Co-Chair: Dr. Suraj Prakash 


In the post lunch session theie wcie two presentations, one by Ms. Veena Kade Luthra 
and the other by Ms. Rita 1‘ancsar. Prof C.K. Basu and Dr. Suraj Prakash chaired the 


session. 


Ms, Luthra presented a paper titled “Conversafion with German High School 
Students: Outlining Mind Map of India*'. She began her presentation by discussing 
the weightage given to Clennan history in Indian textbooks and vice-versa. In Gennany 
the history that is taught is de-facto European history and India is mentioned only in the 
context of European history Whereas in India (NCER'I' textbooks of classes IX & X) the 
pupils are introduced to a global literacy culture wheie there is a wide coverage of world 
history particularly that of Germany. Ms. Luthra introduced the method, techniques and 
advantages of Mind Map which was filled by 20 pupils (11 boys + 9 girls) belonging to 
tbe age group of 16-17 years. 'I he map conveyed the pupils perception of what they 
really wanted to know aboul India, their personal feelings and impressions and the 
reasons behind it. It was (ound that most of the question/impressions were related to 
leligion and culluie which was limited to Hinduism, cycle of birth, Islam being 
associated with Pakistan and Iran, etc. Pupils wcic also aware of the co-existence of 
diflereiU religions allcr the Babri Masjid episode and the Sikh massacre after Indira 
Gandhi’s death. As icgaids to culture, pupils were aware of Indian dance, film stars, 
music, yoga, etc Indian culture for them was not static but dynamic. Regarding Indian 
literature, pupils did not have much information except for a few selected translated 
works of RK. Narayan, Premchand, etc. Ms. Luthra concluded her presentation by 
suggesting that high school books and education in Germany or India must see that 
knowledge oFcultiircs is not limited to facts only but the capability of the other to give 
it’s own perapcctivc. It would be better if examples are taken from Indian books or 
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Indian people while talking about India rather than use examples from German books 
which might be distorted. 

The presentation was followed by a discussion in which the method ofMind Mapping 
was appreciated. It not only revealed the perception of pupils about India but also 
allowed them to deciphei for themselves the infonnation or knowledge they have about 
India. There was also a concern about how Indian literatuie was not adequately dealt 
with in German books. 

Ms. Rita Panesar presented paper titled “Changing Perspectives - New Teaching 
Materials about India for Germany : A Project for Indo-Gcrman Society”. 

Ms. Panesai spoke about the image of India is German school books which is clichdd 
and stereotyped. The books tend to emphasize only on certain aspects of India such as 
religion, patriai'chal natuie of society, poverty, holy how etc, Some initiatives are being 
taken so as to rectily the cliched image of India such as sensitization of topics, image of 
India to be objective and relevant, inler-diseiplinary project work, new teaching material 
which would arouse interest about India and the need to involve pedagogies. She also 
mentioned that cliches about India could be levised rather than being repioduced. Foi 
instance the holy cow could be depicted as a means of survival for people and the Muslim 
and Hindu emperors as symbols of tolerance. Some of the other aspects of India that 
needs to be highlighted are popular cultuie, India as multi-cultural society, Ayurveda as a 
holistic health system, etc. The Indo-German society has produced a folder about India 
where topics like green revolution, genetic engineering, dalits, Indian democracy etc. are 
discussed Ms. Panesar concluded her presentation by suggesting these achievements. 
India should be depicted as a model ofhowsocio-religious identities live in co-existence 
despite differences in language, food habits etc. 

The presentation was followed by a discussion in which issues such as the necessity of 
feedback as such similar kind of efforts did not end positively, importance of revising the 
concept of humanness of humanity, problems of rectifying the image of India through 
textbooks etc. 
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CHAPTER VII 


Fifth Session __ 

Date: 14'" March 2001 
Time :10.00 A.M. 

Chair : Prof. O.S. Dewal 
Co-Chair; Prof. C.K. Basu 


This session was devoted to chalk out a plan for future vision to carve the better image 
and perception of each country in the other. Prof. O.P Dewal and Prof. C.K. Basu, who 
made a brief observation and spelt out plan for future vision before the participants broke 
into two groups for further deliberations, chaired the morning session. Prof. Basu stated 
that all prejudices and biases get lixed in our minds and this detennines our actions iii 



Experts, participanis mid dignitaries 


living together. It is therefore important to devise ways and means as how to change 
such pre-conceived notions to positive attitudes. He also pointed out that altitudinal 
change for sustainable development could be brought about through the school 
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system/textbooks and via media which has an important role to play. It is also necessary 
to prepare a "plan of action towards developing a positive attitude, which could be done 
through textbooks, classrooms, pre and in-service training, etc Finally he added that 
attitudinal change is more important than knowledge and information. 

Prof. Dewal described the purpose and meaning of the logos of the German Festival and 
the NCERT. He then spoke about the various aspects of images such as motives for 
building images; Transacting images in classrooms; Role of students in constructing 
images. Regarding the first aspect he pointed to the economic and ideological motives in 
constructing images and the importance of international understanding in order to 
understand the other. He also stressed on the role of teacheis and students in building 
images and the curriculum/syllabus/textbooks as vital sources of images building. 



A Group m serious discussion 


Prof Dewal made some suggestions such as the need to review and analyse images of 
each other by concerned specialists through institutional set up, alternative ways of 
building images, local hospitality to visiting Germans and Indians on study visits, need to 
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develop supportive learning mateiial and teacher education and how collaborative 
activities can be set up a National Center for Textbook Analysis where books from 
states and other countries will be analyzed and evaluated could also be set up 

After the remarks made by Prof Basu and Prof Dcwal, participants were divided into 
two groups to decide on a plan of action on how to improve the image of Germany and 
India One gioup was assigned the task of formulating measures to improve image 
through curriculum and textbook while other was given the responsibility of looking into 
teacher training and support material After deliberations and discussion, both the groups 
presented their reports The first group which dealt with curriculum and textbook 
made the following recommendations, which were presented by Prof S Chandia 

1 Analysis and evaluation of textual material within the curricula of all the 
states of Germany and India through selected institutions 

2 Identification of specific needs of both the countries through institutions 
which would provide authentic source mateiial 

3 Development of long term strategies to improve each other’s image This 
could be done through seminars, student exchange programmes and 
cultural exchange 

4 Immediate plan of action - intensification of existing lelations between 
Germany and India through NCERT and academic institutions in 
Germany such as the Georg Fiekert Institute 

The recommendations of the second group which dealt with the teacher training on 
other support malcriiil arc The group report was presented by Ms Veena Kade-Luthra 

1 Teachers’ Training Programmes 

The group stressed the importance of the following objectives and issues in teachers’ 
training programmes 

1 Development respect for otherness and at the same time to feel rooted in 
one’s own identity 

2 Providing unbiased factual information 

3, Portraying the other country, presenting a hai monized picture 
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4. Inculcating a scientific temper of thought 

5. OfFeri ng alternative thi nki ng 

6. Learning to cope with diverse situations 

7 Supplementing the sub)ecl with extra materials 

8. Looking for means to handle larger groups (e.g. Interactive means) 

9. Creating the right atmosphere for leai ning 

10. Comparative education as a means of developing critical thinking 

II, Supportive Materials and Programmes 

Materials and programmes, which could support the teacher in the educational process of 
image building 

1. Audio-visual materials; a video or videos of a classroom session in 
Germany 

2. Mutual exchange ofvideos, films (childien’s films), literary texts. 

3. An analysis of issues in songs and music 

4. A didactic preparation and presentation of the materials 

5. Meaningful exchange programmes, exchange of teachers, exchange of 
students, exchange ofjoumals and supplementary reading material 

6. Piomotion of person-to-person contacts 

7. Fonning a core group or task force for the launching of a plan to 
implement the change in images of Geimany in India 

8. Monitoring and follow-up periodic reviews. 
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Annexure ~I 


Promoting Awareness of Germany In Indian Schools 

Dr. T.N. Dhar 

In the context of globalization, which requires on the part of future 
citizens a global outlook and the competency to creatively respond to 
change, knowledge about other countries - their history, socio-political 
systems and culture - has assumed considerable significance. The 
mutually beneficial relationships that exist and that can be promoted 
among countries become an important objective of education of future 
citizens. In this context the Indo-German relationship particularly the 
significant role that German aid has played in India’s economic 
development would require to be highlighted. Other examples of 
Germany’s interest in India would be the support that it provided for the 
establishment of an Indian Institute of Technology, scholarships made 
available to Indians for advanced studies and the support provided for 
establishing science workshops for production of school science kits. 
Information of these and similar efforts made by Germany would need to 
be provided. It is also important to equip students and teachers with 
knowledge of German history and the contribution that Germans have 
made in science and technology. Of particular importance to Indian 
students would be the nature of programmes and strategies that 
Germany implemented in rebuilding the country and making it a highly 
industrialized naUon 

2. In a way, India owes a debit of gratitude to German scholarship of early 
nineteenth century. The monumental effort of German scholars, notably 
Max Mueller in translating the Vedas, Upanishads aiod such literary 
classics as Kalidas Abhigyan Shankunatulam was mainly instrumental 

' Dr, T.N, Dhar former Joint Education Advisor Ministry of HUE), fomier Joint Director, NCERT and 

UNESCO consultant in Sri Lanka (Retired) 
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in promoting worldwide recognition and appreciation of India’s rich and 
diverse cultural religious philosophical and literary heritage. This 
happened at a time when there was a concerted effort to project an image 
of India which required justification for the “civilizing role” of the colonial 
administrator and proselytizing efforts of the Christian missionary. 
Indian teachers and students need to be made aware of the signal 
contribution that German scholarship has made to the understanding of 
India and its civilization. 

The effort through schools and what they teach can take many forms: 

(i) analysis of school syllabi and teaching - learning matenals to 
identify and eliminate components which project a distorted 
view of German history, its political and economic system and 
cultural and social life of its people. 

(ii) Incorporate matenals on Germany in vanous subjects on what 
Germany is how it has developed over time and the 
contribution that it makes to world affairs so as to create a 
realistic and positive image about the country. 

(iii) Orientation of teachers enabling them to identify meaningful 
materials on Germany and to transact them in classrooms. 

(iv) Elxchange of teachers and students of India and Germany 

While removal of distortions and replacement with materials which 
project a correct image of Germany might be relatively an easy task, 
substantial incorporation of materials on and above Germany in syllabi 
and textbooks might present problems. Firstly, with the over-burdening 
of curriculum - party due to the need for updating of new developments 
and partly due to the pressures for modifying syllabi and textbooks so 
that they reflect various social concerns - the load on student has 
become a major concern for educational development. Secondly the need 
for promoting among students “new” competencies required to function 
in a world dominated by scientific and technological advancement and 
emerging information technologies has required a relook on curriculum, 
syllabi and teaching learning materials of schools and the determination 
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of inter se priority of different components. NCERT's national curriculum 
framework has addressed some of the significant issues and concerns of 
school education. 

For the large majority of schools in India, curriculum, syllabi and 
teaching-learning materials are prepared at state levels by state agencies 
and institutions like, the State Councils of Educational Research and 
Training, Board of School/Secondary Education. NCERT’s curriculum 
framework and textbooks, although not always followed in states, do 
influence state policies and practices. While it can be presumed that 
whatever materials on Germany NCERT thinks suitable and appropnate 
and incorporates in its syllabi and textbooks, will have some positive 
influence on state prepared syllabi and textbooks. The extent of 
incorporation of the materials will differ in different states. NCERT’s 
syllabi and textbooks are generally followed in school maintained by the 
Central Government and those affiliated to the Central Board of 
Secondary Education. It can, therefore, be assumed that students and 
teachers of these schools will receive an exposure to whatever materials 
NCERT textbooks will have on Germany. 

A number of schools in India have provision for the teaching of foreign 
languages. German is one of the languages that is taught. In these 
schools history culture and other desirable facets of Germany can be 
built into the German language course. An exercise to determine the 
matenals that can be incorporated could be undertaken as part of a 
project. 

Considering the constraints in reflecting in syllabi and textbooks 
substantial materials on and about Germany, one has to think of some 
other measures to promote awareness and appreciation of German 
history and culture among school students. Some of the measures could 
include: 

(i) preparation of supplementary reading materials on Germany 
and its people on the pattern of Land and People series 
brought out by the National Book Trust of India. 
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(ii) Biographies of German scholars who have contributed to the 
understanding of India such as Max Mueller 

(iii) Supplementary reading materials on the contribution of 
German scientists and professionals such as Hanneman and 
Homeopathy. 

(iv) Abbreviated and easy to understand editions of the 
contribution made by German scholars to political philosophy 
like Hegel, Kant and Marx 

(v) Matenals on reformist movements in Germany such as the 
work of Bismarck and Martin Luther. 

(vi) Short biographies of those Germans who have contributed to 
fine arts like music and architectural design. 

(vii) Brief write-ups detailing out the education system and its 
reform and contribution to Germany’s development as a highly 
industrialized state 

(viii) Audio video materials depicting history, life and culture of 
Germany. 

The above list is illustrative. It would be worthwhile to set up a group of 
experts to identity the various activities that can be undertaken and the 
modalities for preparing and distributing various materials. It is 
suggested that as a beginning some schools be identified to set up 
German Comers where various materials are stored and made available 
to students and teachers. 

People to people contacts can be a major means for promoting mutual 
understanding. It would be useful to think of a programme under which 
teachers students of Indian schools could be supported to visit and stay 
in Germany for one or two weeks. Their experiences could be shared 
with teachers and students of other schools. 


iiitieirlfk 


37 


H^rih/C)«rnvtn KaiiuvaI 



SCHOOL TEXTBOOKS IN INDIA AND GERMANY: 
A SEMINAR ON LEARNING TO LIVE TOGETHER 
IN A GLOBAL SOCIETY 


Dr, C.K. Basu* 


1. Introduction 

Globalization, to me, means the growing interdependence and 
interconnectedness in the modern world. 

In the past twenty-five years, globalization is often seen in the 
context of economic and trade development only. WTO and other 
bodies have redrawn the world economic map and no dbout, 
affected the pace of trade, commerce and industry. 

However, there is another important meaning of globalization 
which IS often missed out. This is to break the barriers of 
education, science, technology and knowledge of other people to 
develop a culture of universal values, conflict resolution and 
peace. 

Indo-German partnership in school text-book programme is most 
commendable in the context of the new requirements of living in a 
Globalized society. 

2. Four Pillars of Learning 

The Four pillars of Learning identified by the Delors commission 
(UNESCO) are die keys to living in the Globalized Society of the 
Twenty-first Century. There are’ 

• Learning to Know 

• Learning to do 

• Learning to be 

• Learning to live together 

» Learning to live with others 

* Dr. C.K. Basu Director Emeritus, Colombo Plan, Staff College, Manila, and UNESCO Advisor 
Bangaldesh (Retired) and former Professor NCER'l 
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Learning to live together and with others in a Globalized Society 

- One of the major issues in education today is ability to live with 
others 

- Developing an understanding of other people will change global 
perspective and promote peace. 

- Knowledge of other people and cross-cultural education allows 
people to develop respect for other people and their cultures, and 
their spiritual values. 

Primary and secondary education are the stages in life to generate 
awareness of the diversity of human race and similarities between 
them, and more importantly, to understand the nature of 
interdependence of all humans. 

Inculcating universal cultural values and Global ethics 

- Social education can do a great deal through:- 

• School curriculum 

• School textbooks 

• TV/Radio and other Mass media 

Role of Teachers 

- Teachers have to play a crucial role in the process to provide a 
new perspective in learning to live together in a globalized society. 

- The teachers role is to help the students to: 

• Understand the meaning and process of globalization 

• Understand cultural differences and pluralism 

• Arouse curiosity about other people and try to 
understand theii- way of life. 

• Develop positive attitude towards others 

• Remove wrong notions of history in the past. 

An agenda for the Indo-German Projects 

- We need to develop a concrete agenda for action in India and 
Germany. 
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• Teachers and Teacher-Trainers need orientation 

• Resources kit for teachers needs to be developed 

• Curriculum and text book writers need orientation 

• A pilot project on 100 partner institutions in both the 
countries to implement the idea of “Learning to live 
together” in a globalized world 

Each of the above ideas need to be examined to develop 
implementation strategies. 

Congratulations 

1 congratulate the organizers to initiate this seminar in this new 
area of cooperation which is most important for learning to live 
together in the Ql**' Century and thank the organizers for inviting 
me to share my thoughts. 


•kititit 
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INDO-GEHMAN IMAGES 


Prof. O.S. Dewar 

Introduction 

After the World War - II, the Federal Republic of Germany was constituted on 
23"* May 1949 and German Democratic Republic commonly known as East 
Germany was established on 7ih October 1949. The Berlin Wall came up on 
August 1961 divided East and West Berlin into two unsurpassable cities, 
which were demolished on 9"’ November 1989 and the first free election of the 
Germany, known as Democratic Republic, was held in March 1990. S''* October 
1990 is now celebrated as National Day of re-unification of Germany. 

It will be instructive to know that India recogni 2 ed after the republic of 
Germany and established diplomatic relation in January 1951. The first 
country to do so after the Western powers. Also in January 1951 Society for 
Indo German Studies was established. It was forerunner of the present 
German-Indo Society. In July 1957 Max Mueller Bhawan was founded. In 
April 1959 Germany collaborated in building up Rourkela Steel Plant and 
founded the Indian Institute of Technology in January in Madras. The German 
Academic Exchange Service opened its first Asian Office in New Delhi in 
September 1960. In September 1991, the festival of India in Germany was 
opened in born by the Indian Prime Minister and the German Chancellor, The 
festival in India was held October 2000 through March 2001. Following are 
some of the landmarks of the festival, 

(i) ‘Internet Quiz’ 

(ii) Indo-German Experts Meeting on Reviewing India’s Image in 
Germany and Germany’s Image in India in High School Education. 

(iii) Indigenous and Modern Knowledge System Symposium held in 
February 2001 in Bombay. 

(iv) Indo-German Relations on the Eve of 21« Century which was held 
on 31s‘ October - 2"'i November 2000 in New Delhi. 

(v) Theatre Workshop held in Bangalore during January 6 - 20, 2001. 

Prof. O.S. Dcwal, former Professor, CIET, Princtpal, RCC (now RIE) Ajmer, F'ounder Director, Open 
School, former Consultant Asian Programme Coordinaior Commonwealth of Learning (COL), Vancouver 
Canada, UNESCO Consultant Indonesia and presently Advisor to Director, NCERT and Senior Consultant 
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The NCERT in collaboration with Ministry Of Culture, Youth Affairs And Sports 
organized seminar on Indo-German Images in High School textbooks, It was 
held in India International Centre from March 12 - 14, 2001, 

It would be instructive to mention that two logos were displayed on the banner. 
The German Emblem besides showing the .... Commissions of Germany and 
India also displayed an eye. This eye represents the eye of Shiva, the third eye, 
the all seeing eye. In the NCERT Emblem we see three swans inter-twined 
neck. This connotes the notion of cooperation as well as cooperative in 
teaching, research and extension activities. This theme of the conference could 
be adequately communicated by the two emblems and may be put as 
developing the third eye to promote collaborations in teaching, research and 
extension between the two countries. 

It has been said by Hans Georg Gadamer “whenever there is individuals meet 
an exchange conversation then it is always as it were and in the country of two 
worlds, two world views and two images of the world which come face to face. 
Thus the meeting provided a encounter of two groups people the Indian and the 
German experts sharing their different perceptions and different images. 

Getting together in itself is a promoter of learning whenever individuals 
communicate with one and other presenting their point of view respecting 
others’ point of view, we have what in India is known as samwad was what 
Martin Buber called as ‘Genuine Dialogue' It is only through ‘Genuine 
Dialogue’ that we can promote progress of humanity. In this concept respect 
for other things is inbuilt. It is an essential condition in a dialogue and this is 
also true in international understanding. 

It has been observed by Martin Buber that ‘Genuine Dialogue’ become togetlier 
in essential relationship and directness this is what he calls as ‘Essential We' 
and ‘Essential We’ includes Thou’. 
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Heracleitus emphasized waking together. This comes closer to Vedic 
adominition think together and wake together. If there is a ‘Genuine Dialogue 
then the by product is by self realization, if there is a ‘Genuine Mudlity’ it will 
be genuine dialogue where other is accepted as the other. 


The world enters the new millennium with hope and despair. The end of Cold 
War and the fall of the Berlin wall raised great hopes for the humanity and so 
also the retreat of totalitarianism general and consensus on disarmament. 

The world trends of globalization, liberalization and privatization and 
phenomenal expansion of information and communication technologies and it 
mind boggling repercussions have made the world smaller both spatially and 
temporally. As a consequence the world has become a global village with an 
obligation to develop the technique to know more about the other in lesser time. 
However, the implication of world becoming more receptive, more sensitive and 
more open to newness and otherness is yet to be seen, 

The over-enthusiastic and distorted thinking which was contained in the verse; 
East is East and West is West And never the twin shall meet still continues. 
Thanks to people like Whitman, Emerson, Tolstoy, Vivekananda, 
Sri Aurobindo, Gandhi, Max Muller and Goethe who could bring the East and 
the West closer. The trend which was taken up about 150 years ago, needs 
reaffirmation. 

The need is urgent as we see dark side of the moon. Terrorism, 
fundamentalism and jingoism are serious matters of concern. The rising data 
of violence and intolerance is shocking. In such a situation if India and 
Germany take step to rejuvenate education by providing the best to their 
students, it will be a forward looking step. Any step to promote tolerance, 
appreciation, peace promotes international understanding and the dignity of 
men. I see this meeting from that angle. The two worlds have come together 
and want to explore how tlie best of each can be shared by the other. 
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Empowerment is a fad word now-a-days. It has come into an active vocabulary 
but if we go a little deeper into the concept of empowerment, we would see three 
aspects; one relates to delegation of powers, the second relates to snatching 
powers and yielding authority, the third meaning relates to empowering oneself 
by one’s efforts. 1 would therefore, see this meeting as a step towards 
empowerment from the last angle. 

Overcoming the Stereo-types 

Whether one likes it or not one is encapsulated by stereotype thinking. 
International understanding is many times “misunderstanding". An average 
European would conjure up images of snake charmers, beggars, pankawala and 
maharaja whenever they would hear the word 'India’. In the same way Indians 
whenever they hear the word ‘Germany’ think of Hitler, Romel, Holocaust and 
Gestapo and Geschambers. 

The terms knowledge society, information society, learning society are in vogue, 
and are relevant in the context of globalization. It is here that the concept of 
inter-dependence comes. No society can become a learning society or a 
knowledge society if it disregards exchange of ideas with other countries. I 
therefore, see this meeting very important from that angle also. 

In my view this meeting should pay attention on the following objectives. 

• To identify subjects areas, lessons in which the information about 
Germany is available in Indian textbooks. 

• Critically analyse the information 

• Evolve strategies to enrich and augment information for building 
right images 

■ • To examine how images are transacted in the classroom 

• To explore ways and means by which right images can be 
communicated on an institutional basis. 

In my opinion the first two objectives relate to the agenda of the meeting. 
However, the third objectives that I have relate to the future aspect. There 
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should be mechanism whereby ihe Director, NCERT and his counterpart may 
critically examine the ways by which right information can be obtained from 
each country, to make it a part of school textbooks. Further, it may be explored 
what other material can be developed which would promote understanding of 
India in Germany and understanding of Germany in India. A Task Force may be 
thought of which would like to put minds together to see and make a quick 
survey of how the images are transacted in the classroom. There could be a 
possibility of research study both in India and Germany about various aspects 
of transactions 

Making a beginning 

Beginning may be made by preparing materials for the school children and for 
the school teachers. Material in simple and impressive language may be 
developed which will give right account of Germany to Indian students and 
teachers and vice versa. Special reading material may be developed on. 

(a) System of school education in Germany. 

(b) Teacher education in Germany 

(c) System of vocational education 

(d) Support on important German personalities like Shophanuer, Max 
Muller and Goethe. 

Image building is neither a commercial enterprise nor a political obligation. It 
is an international imperative. It is based on the assumption that we should 
know about each other clearly honestly and fully. Let us not do it by motives of 
impressing others nor to advertise ourselves. 

Some of the schools can take up some other projects. For example a school may 
on each day of the week put Quotation from Goethe or other German thinker 
for students to reflect. Other activities could be - 

(a) Arrange learned talks about places and people of Germany. 

(b) Make available to students interesting German literature and 
lives, of their great men. 
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(c) Arrange occasional visits of students and teachers. 

(d) Develop bilateral institutional links. 

(e) Undertake collaborative research studies. 

I would further venture to assume that this workshop will reflect critically on 
vanous issues and strategies relating to building of images. Further, I venture 
to propose that on the last day three groups may be constituted to reflect on 
issues and strategies relating to how to build correct, comprehensive and 
accurate images through. 

(a) Curriculum and school textbooks 

(b) Teacher education and supportive learning materials 

(c) Cultural exchanges, educational exhibitions and other interactive 

modes. 
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Annexure - II 


THE PORTRAYAL OF GERMANY IN THE 
HISTORY TEXTBOOKS OF NCERT 


Dr. Pritish Acharya 
Reader in History, NCERT 

Objective: 

To survey the portrayal of Germany m the history textbooks of NCERT with the 
objective of comprehending the Indian .school children’s perception of Germany and its 
people. 

Limits of the Study: 

• There are several agencies developing syllabuses and textbooks for school children in 
India. NCERT is only one of them For comprehending the said perception their 
books should also have been surveyed. 

• For a study of this nature the feedback from the children through interviews, etc,, 
seems to be very essential. It is a study without such feedback. 

• Books cannot be the sole source of knowledge for developing one’s perception of a 
society. Secondly, there may be likely gaps between the books' perception and the 
children’s actual perception of Gemiany. What is done here is the textbooks 
perception of Germany 

• History textbooks used at all stages of school education deserve a study for a clearer 
perception of the theme. In stead, here only the books up to the secondary stage have 
been surveyed. 

Basis of tho Study: 

Notwithstanding the limitations, such a survey may not be irrelevant, because NCERT is 
the leading agency in the field of school education in India. Its textbooks are widely 
adopted and adapted by most of the textbook agencies in the country, because of the 
time-tested standard it has set for developing instructional materials In other words, 
NCERT books may not be the sole, but a very important source of knowledge for 
developing one’s perception of a foreign country, say Germany. 

Methodology: 

• The latest versions of NCERT’s history textbooks up to the secondary stage of school 
education have been surveyed. 



• The reference to Germany and its people is taken as portrayal of Germany in the 
study. 

• Efforts have been made to arrive at certain broad generalizations on the nature and 
basis of the depiction of Gennany, 

5. An overview of various stages of school 

education and the teaching of histoiy in India: 

• There are several stages of school education in India. For our purpose they aic as 
follows: 

• The primary stage: It begins at Class 111 and ends at Class V History contents are 
integrated in stoiy-tclling form in the Environmental Studies, the book used in the 
class There are no separate history books at this stage. 

• The Upper Primary Stage: This stage comprises Class VI, VII and VIII Teaching of 
History in a systematic manner begins at this stage. The focus Is on Indian History. 

• The Secondary Stage- This is the terminal stage of general education in India. Class 
IX and X come under this stage Both in the upper primary as well as the secondary 
stage. Social Science is the subject and History is one of its basic components. The 
focus is on world history 

□ Components of Indian History and World History in School Education: 

• In ternis of number there are five books of History between Class VI and Cliiss X 

• Out of these three books are solely on Indian History. 

• Two books (they are two volumes in the same title) deal with the world history 
covering from the ancient till the contemporary period 

• The contemporary period runs up to the Unification of Gemiany in 1990 and the 
disintegration of Soviet Russia in 1991. 

6.0 Coverage of Germany in the History textboolcs: 

• In the context of world history Germany finds a place mostly in those two books 
which deal with some major civilizations of the world. 

• Some specific references are made to Germany m the textbook on Modem India 

• The Environmental Studies meant for Class V also has a reference to Germany. 

6.1 Patterns of Coverage: 


48 



• The coverage given to Germany is puicly because of its great significance in the 
world history. 

• BaiTing some references to the region’s (which is called Gennany today) inclusion m 
Charlemagne’s Empire in about 880 A.D and in the Holy Roman Empire in about 
1000 AD., {The Story of Civilization (SOC), Volume 1, P.130}, the coverage is 
mostly limited to Germany’s modem period of history. 

• It begins with the Renaissance, Reformation, industrialization and Unification of 
Gemiany and covers up to the re-unification m 1990. 

6.2.0 Coverage at various stages of School Education: 

• - Primary Stage: Class V: Environmental Studies: 

There is one Chapter “Some People Never Die” which deals with some great 
historical personalities of the world. Karl Marx is one of them. Mis biographical 
sketch with one visual illustration is drawn in two pages. Probably, here for the 
first time a child is introduced to the country, Germany, wheic Karl Marx was 
born. 

The discussion levolves around Karl Mai'x and his main thoughts. The books 
states, “He [Marx] was highly sensitive to the ills of the working people. He 
came out with entirely new ideas’’ to put an end to the growing inequalities in the 
society. (Environmental Studies, Class V, P 109) While highlighting the 
relevance of Marx it mentions that, he “has greatly influenced the thinking of 
people all over the world”. {Ibid) “Das Capital” and “communist Manifesto” are 
referred to as two main writings of Marx. 

Upper Primary and Secondary Stage: 

• The books used at this stage and have references to Gemiany are: 

(i) Modern India - Class VIII 

(ii) The Story of Civilization - Volume land II- Class IX and Class X 

• The depiction of Germany, in the context of world histoiy and modem Indian history, 
centres around four broad phases They are: 

(1) Pre-World War Period 
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(u) World War Period 

(iii) Post World War Period, and 

(iv) Germany ft*oni the standpoint of Indian History 

• When elaborated each phase would have the following aspects: 

□ Pre World War Period: 

• Inclusion of the region which is called Germany today in Carlemange’s Empire in 
about 800 AD and in the Holy Roman Empire in about 1000 AD. 

• The Protestant Reformation Movement was initiated by Martin Luther, a German 
Monk and Theology Professor, in Germany in the year 1517 The Movement 
questioned the “unquestionable” authority of the Catholic Church and “led to the 
establishment of separate national Churches under the control of the State”. 
(SOC, Vol I. P 181) 

• Introduction of printing press by Guttenberg, a German, in 1456 is believed to have 
revolutionized the process of dissemination of knowledge. The book substantiates, “It 
has been estimated that during the firs half of IS"' century, there were only 100,000 
manuscripts m Europe. In fifty years’ time after the introduction of the pnntmg 
press, there were nine million books” (Ibid P 172) But the author laments, such a 
“significant development took a long time to have its impact”, because of the 
problem of mass illiteracy and lack of easy access to the technology (Ibid, pp 172- 
173) 

• The contributions of Kepler from Germany is described as a breakthrough in modem 
science. With the help of Mathematics he explained the movement of planets and “set 
down the Principles, or law, which governs these movements and described their 
path”. (Ibid, P.176) 

• The spread of Industrial Revolution to Germany gets adequate coverage in the text. It 
is mentioned that, though Genuany had a late start, by 1865, she occupied second 
place as a producer of steel and by 1870, she “was to become England’s rival” in 
industrial development (Ibid, P 205) The unification of 1870 has been mentioned as 
one of the motivating factors for such meteoric rise of Germany. 

• Development of German language which ushered the beginning of modem age in 
Germany, and 
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• Unification in Germany in late i9tli century as a nationalist upsurge against ail kinds 
of feudal oppression and social backwaidness are described in the book as significant 
phases of world history. 

□ The World War Period; 

• Rise of imperialism in Germany which led to intense colonial rivalry and 
militarization among the imperial powers culminated in the First World War and 
defeat of Germany, and 

• Rise of Nazism in Gcimany, which resulted in the Second World War and llie defeat 
of Germany, gets a detailed coverage in this phase 

□ The Post-World War Period; 

• A Chapter under the title, “The World after the Second World War" in the second 
volume of The Stoi^ of Civilization meant for Class X cliildren discusses the political 
developments in Gennany between 1945 and 1990. The division of Germany, a 
“major consequence of Second World War”, is explained as a development, wliich 
had no popular sanction within the country. (SOC, Voi, II, P 344) While describing it 
as an imposition from above, the book writes, “In the British, French and American 
Zones [of Germany] the economic development continued on capitalist lines", (Ibid, 
P.343) and East Germany had to remain under “Soviet occupation". (Ibid, p. 344) 
The division had caused tension in Europe, which got precipitated due to the building 
of Berlin Wall by Ea.st Germany in 1961. The Wall was opened and non-Communist 
Parties were allowed to (unction in 1989. It accelerated the pace of re-unification of 
Germany, which finally came as a reality on 3 October 1990. The narration in the 
book gives an idea that re-unification was inevitable, because the division had been 
forced upon the Gennan people against their wishes. 

□ Germany from the Standpoint oflndian History; 

• This relates mainly to the modern period oflndian history when certain references to 
Germany have been made in the class VIII history textbook, Modern India. In the 
context of British India’s foieign trade, Germany, along with a few other 
industrialized countries is refemed to, as having trade relations witli India for the first 
time in the twentieth century. Before that, India’s foreign trade was completely 
under British monopoly (Modem India, Class Vill, P, 128). Fuiiher, while evaluating 
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the Second World War’s impact on India, the book refers to Germany as the country 
where Hitler had come to power and started the extermination of Jews. (Ibid 245) It 
IS also mentioned that, the War “ended in 1945 with the defeat of the fascist Germany 
and Italy” (Ibid. p260) These references make the child aware that historical 
developments in his/her country are closely related to the developments outside, for 
example, Germany 

Nature of Coverage; 

• All these historical developments slated above have been discussed with their inner- 
complexities They have been seen in totality and not in isolation They arc 
portrayed neither as “positive” nor as “negative” developments of history. Their 
portrayal gives an impression that these developments have played a significant role 
in shaping and re-shaping the course of World history. The book says that, the rise of 
imperialism and militarism in Germany, supposedly a “negative” development, 
which led to the First World War, had their origin in the Unification of Germany, 
supposedly a “positive” development of history. (SOC, Vol 1 p 242) At the same 
time, it (unification of Germany and Italy) “in spite of the fact democracy was not 
completely victorious there, marked a great advance in the history of the two 
countries”. (Ibid, P.243) 

• Secondly, it is the total historical process, which finds space in the depiction. The 
historical developments have not been ascribed solely to one individual or to any 
single event In other words, any single individual does not get undue coverage 
either as “hero” or as “villain” for the occurrence of the historical development 
Martin Luther, with one visual illustration (Ibid P.179) is described as the initiator of 
the Protestant Reformation Movement, but the spread and success of the movement 
are attributed largely to the prevailing social conditions. - corruption in the Catholic 
Church, growing demand for individual freedom and rising nationalist feeling among 
the people and the Germany princess, etc Similarly, the Unification of Germany, 
“one of the mtyor features of the 19th century history of Europe”, discussed in about 
1000 words, does not become the handiwork of Bismarck It became possible 
because of several historical developments, such as the Germanic Confederation ol 
1815, revolts of 1848 and growth of national consciousness, etc It was most 
required, because “the division of Germany into a number ofStaies had hampered the 
economic development of Germany (Ibid, p 241) 



• Same treatment is meted out to Hitler and Nazism in the Subsequent Volume of the 
book. It states, “The dreadful ideas of the Nazis found favours with the army, the 
industrialists, the big landowners and the anti-republican politicians" largely because 
of “the sense of humiliation” and “the unjust provisions of the Treaty of Versailles”. 
The author concludes, “They began to look upon Hitler as the Savior of Germany’’ 
(SOC, Vol. FI P.311). In other words, Hitler and Nazism are seen as the consequence 
of a series of developments - the economic crisis of 1929, the lack of unity among 
the socialist forces, the sense of humiliation in the First World War and several other 
complex problems. These, however, does not JustifV or even underplay the damage 
caused by "the monstrous ideas oftheNazl movement” (Ibid, P.311) 

• A very significant aspect of the depiction is the efforts to exemplify the common 
people’s antipathy towards Nazism. It writes, “In the elections held in Germany, 
before Hitler came to power, the Nazi Party had polled less votes than the Socialist 
and Communist votes put together It had won only 196 seats out of a total of about 
650. Hitler’s coming to power was the result of political intrigues” 
(Ibid P.311) 

• Under a sub-heading “Resistance Movements”, the book fUrthor distances the general 
people from the supporters of Nazism. It explains, “There were resistance 
movements within the fascist countries also. The fascist governments of Italy and 
Germany had physically exterminated hundreds of thousands of people who were 
opposed to fascism However, many anti-fascists from these countries continued to 
fight again St fascism inside and outside their countries”. (Ibidp. 334) 

• An overview of the texts on fascism in Germany suggests that, it grew because of a 
complex world scenario. It got both active as well as tacit support from many vested 
interest groups, though the general public had marked apathy and antipathy towards 
it. The immediate consequence of fascism was the Second World War, which was an 
incalculable loss to the “victors” as well as the “vanquished” of the time. Under a 
sub-heading, “The damage caused by the War discussed in about 900 words with a 
vivid picture, captioned, “The Survivors from a German Concentration Camp”, the 
book estimates the staggering figure of both human and material loss in the War It 
says, “Over 50 miilion peopie perished”. The monetary ioss crossed 13 figures in 
doilars. (lbidP,336) 

• Described in a simple and lucid style, which is apparent in the quotations give above, 
the books leave an impression in the child’s mind that War is an anathema, but a 
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single person or nation or event could not be held solely responsible for causing it. 
Further, to avoid its occurrence in future, the whole historical process with its inner- 
complexities needs to be comprehended and analyzed, and adequate remedial 
measures undertaken 

8. Conclusion: 

• The Secondary Stage, being the terminal stage of general education is very 
significant in the pupil’s life today It is more so in India where this is also the 
terminal stage of education for a vast majority of children. Hence, the need of focus 
on the major developments of world history for preparing the child towards world 
citizenship. 

• Germany gets adequate coverage at different stages of school education. The 
developments related to her find a place in the Indian textbooks because of their great 
significance in world history. Narratives in the textbooks surveyed above un-failingly 
tiy to focus more on the historical processes rather on the persons and then their 
popular charisma. This makes the learning very relevant and meaningful to the child. 
Presented in simple and lucid style, and substantiated by a good number of 
illustrations and relevant data, the portrayal of Germany in NCERT history textbooks 
leaves an enduring impression in the child’s mind that the country and her people as a 
whole have played a very crucial role m shaping and re-shaping the course of history 
today Probably, it would not be easy to draw the broad contours of world history 
without sufficiently referring to Germany as a whole. 


□ □ □ □ 
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Iinngc of Germany in indiaii textbooks: 

A case study of History texlboolis published b}’ iNCER'I' 

ATUL lUWAT 

'fhc involvcinenl of v;u lous peoples is an increasingly important 
phenomenon in the inlciaction of nations in an age of communication 
levolution 'Hie woikl is giowing smalici hy the day The iiUciaction 
among nations and their peoples is slecicd hy individuals who aie 
guided by notions and peiccplions about the “other". 'Fhesc notions, 
perceplions and attitudes sonieLimcs decline into stereotypes and affect the 
lives of millions aiound the globe. With the pa.ssagc of lime this interaction 
is not only giowing wider in its reach but is also deepening in its intensity. 
Moic people aic meeting each othci today than al any othci point of lime in 
hisloiy. Al the same lime, people aic being influLMiccd with each other in a 
much moic deeper mannci due to a soil of revolution in transportation and 
communication 'fliis widening and deepening of this people to people 
inlciaetion has ojiencd up new tlimensions ol evciy aspect of human activity 
New peiccplions arc born. New atliluclcs arc quick to develop and new 
leaclions and ic,sjxinses spur uji much moie quickly, deeply and widely than 
cvci in the pavt. This phenomenon has vvide-iangiiig imjilications for almost 

nit iMtpi'L'i". Ill' Hio Ilf,-' in i1ki MOfMiMU'-i wiili wliu'h ilif'y nrn t’onccrnc<l. 'The 





jDcrccplioiis lead lo alliliides and the atliliidcs deleimine to a large extent 
reactions and responses. Thus, in a given international situation how the 
decision makcis react has much to do with how they pciceivc the "othei”. 

It is in the duo course of long history ol' contacts bcU\cen any two 
nations that thcii citi/cns de\clop and cany certain notions or steieotypes 
icgaiding the othet. In a woiki which has grown much smallei than in 
cailici times, the emphasis of these contacts has changed from merely 
diplomatic exchanges of a sciy limited vaiiety lo a much moie broad based 
exchange piogiammcs which have set unpicccdcnlcd numbei of ptoplc to 
visit vaiioLis counliies. Widening of the ciicle of people \\ho make an 
impact on the piocess of decision-making has changed the veiy naluic of the 
pioeess of decision making as also the (piality til cleeiMuir. W'hile cailici 
only diplomats were privy lo a numbei of facts and innuenced various 
decisions, now a much largci numbei of people including academicians, 
joiiinalisls, businessmen and political activists and ideologues have begun lo 
paiticipalc in the process of building contacts between various nations This 
widening of the ciiclc, oi may wc call it the wide dissemination and 
clcmocialisalion in inteinational affairs and iclalioiis, has increased the 
u uuin.'inc'nl‘. dT iindci'.l.iriUi'.j’ ihc: tillici in an impi ci-i'di nlcd inannei, 



Though, the press is one of the impoilanl aicas besides the television, which 
aie providing some very good quality information, but the shelf life of the 
information which we see in the press is much less. The same is all the more 
true about the visual media, which is very powerful in disseminating 
information. One tends to foigcl most pail of the infoimalion as seen on 
lelevision oi heaid on Radio. The punted woid of the picss may siiivive a 
little longei, but the most impoitant task of building perceptions about the 
other has an caily beginning and has a longei shell life in the form of school 
textbooks and classroom teaching. Such iiToimation is much moic 
lespected and is supposed to be highly authentic paitieulaiiy in India, where 
treating the books virtually as next to God has been ingrained in a long 
tradition 

The study of textbooks lor finding what kind of impact they have on 
the process of perception building about the “other” is relatively a new type 
of enquiry, dhe public opinion, the intellectual tiends and opinions and 
media reflections etc., aic other important ingicdicnts of the process of 

( 

understanding others. It is also linked to the concept of “area studies”. The 
study of pcojdc to people inleraction and the non-governmental themes 



emeiged later as part of the area studies which had its beginning in the post 
second world war United States 

Some very meaningful changes in the discipline of Social Sciences 
have been achieved by this new approach. This has also helped in the 
growth of inter disciplinary appioach with emphasis on various blanches of 
Icnowledge. particularly histoiy which shifted in its emphasis towaicis people 
fiom the elites. The focus in the area studies ptogiammes has been on efforts 
to understand a given people and the area inhabited by them. I'oi example, 
the American Studies, Euiopean Studies, South Asian Studies, African 

s 

Studies and so on and so forth. The beginnings of such piogrammes were 
made in the United States. Now lhe\ have been launched woildw'ide 
Initially they had stiategic focus but now in the afteimath of decline of 
communism and disintegration of the Soviet Union, their focus is changed 
towards trade. Instead of military super powers, economic supei powers are 
becoming moie impoitant today Moreover, the nation stales aic facing 
challenges from powci ful multi national corpoialions 

I 

111 the changed world sccnaiio, c'.ciy gioup need.s to understand the 
ullici in ihc best way it can. Tlie MNCs need to under stand ihe nations, llicii 



hisloiy. Their bias can be seen in the books almost at evciy stage. We \sill 
return to this theme lime and again during this paper. 


Let it be made clear that Germany is basically taught in these 
textbooks mostly in the larger context of Europe. At certain places detailed 
icfcicnces to Germany aic also made as pei the requirements of the theme. It 
is not taught as a country per se but mostly in context of Europe In the 
earlier part, the references arc made to German history in the context of the 
Holy Roman Empire.' Passing icfcrcnces can be found again in context of 
hegiiming of modern age in Euiopc. Geiman contributions to the beginning 
of Science etc arc given, like Kepler's contribution. Though a dctniled 
icfeience to Marlin Luther and his Protestant Reformation has been niade^ 
ihnt Proleslanlism was born in Gciniany is probably not adequate!) 
mentionccl.' In ooiilexl of Incliistiial Revolution also passing rcrercnccs to 
Geimany have been made."' 


It is in context of the Revolutions of 1848 that some references to 
Germany are there. In the later part of the nineteenth century almost a little 
less than two pages have been devoted to the Linification ol Germany, 



policies and people among whom they want to find markets and business 
oppoitunities and the latlci in luin need to imdcistand the rich economic 
siipci powers and the MNCs However, the importance of nation state has 
not decreased, In CVC 17 country, now the people aie asserting themselves. 
The middle classes arc in paiticular incicasingly growing vocal and 
puwci ful 


It i‘. Ill this coiilc’,v:l that an attemiit has been made in this paper to 
analyse the rercrcnccs to Germany in the history textbooks publLshcd by 
NCnK'f, III this case, the need of Indians to understand Germans and 
Gcimuns to undcistand India is natiiially a significant theme of the Indo- 
Geiman Festival The colonial backgioimd of Indian past has much to do 
with how vaiioiis streams of Indian academicians have themselves perceived 
Gciinany which natuially has an impact on their scholarship and the readeis 
of theii textbooks. During the later pait of the post independence cia the 
history seholais in India wcic highly inlliicnccd by a Soviet centiic 
scholaiship which cmcigcd in the foim of leftist histoiians who came to 
,occupy positions of prominence due to the Soviet and socialistic leanings of 


the post independence leadeiship. These seholais who had a stiong leaning 
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w.iicls cislwhilc vSovicl Union have piopaicd the NCh.RT textbooks in 



The railuic of 184S revolutions lo unify Germany has been 
mentioned. The contribution of Bismarck in the unification of Germany in 
the nineteentli ccntuiy could have been treated in a little moic detail. 

The second volume of Slory oj Civilization meant for Class X has 
mote icfercnces to Germany.' At the same time these refciences seem to be 
moic colouied by leftist \isiun and a Soviet ccnliic appioach on the part of 

the author. The leferenccs to Germany aic as usual pait of the icferences to 

(• 

Europe but one finds more independent references to Germany also. The 
chaplet on Impelialism and Colonialism has sub titles like "Extreme 
Nalionali.sm; Pride and Poucr", which begin with the examples of Germany 
and Italy with rcTeicnccs lo iheii unification and the lise of nationalism in 
the late nineteenth centuiy. This “came lo be associated with chauvinism’*. 
Though the author has mentioned how nationalism dcxelops into 
chauvinism, but heic he has failed lo mention a very imjjoilant distinction 
with Asian variety of nationalisms, like that of India and China, which 
resurged in response to imperialism and Colonialism as distinct from the 
Euiopcan variety which he lightly mentions, giew as a part of Imperialism 
and colonialksm. This view, \shich we can easily undoistand, is more due to 
iho iiulhoj li.'iv'in!’, pio-Sir. vicw.s and .syiiipalbie'i. It is in ibis conlc,\l tliiiL 
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Riiclyartl Kipling and liis cc-nagc, “the white nian’.s buidcn” and French 
wiitcjT Jiilcs Fcny have bcL'ri incnlioncd. In a detailed aeeounL of the 
coiH|iicst of Asia hikI AfVicc. by the inipciialisl poweis, Gonnnny has also 
been incnlioncd as icsponsib.. loi caivingoiil a splicie ol innnencc in China 
in Kiao chow Bay and Shaming province. The names of other impciiahst 
powers have also been nicnl'cncd but the authoi has kept the sharpest of his 
writings fur describing the colonisation of Africa, which he has also called 
“Scramble foi Afiica”. A few lines arc being quoted hcic to display how 
Germany has been de.sct'ibcd .'‘.s an impcrinlisl posvc'r. 

Aller 1818, Gcimm.y also got vcn.' inlcicstcd in the possessions in Africa. 
Fiisl she occupied an irea called 'rogoland . . the Gennans established 

llicnisclvcs in South We.". .Afiica, wlieic to suppiess the local icbels moic than 
half of the population w.i exlciininaled. But (hose conciuc.sls did not salisfy 
Gcmiany, slie wanted the Poitugucsc colonies of Angola and Mo/-ambiquc and 
Congo for lieifielf’. ^ 

In the same context, tre German suppiess ion of lebcllion during 1905 
in South Africa, it has be::i mentioned that one lakh twenty lliousand 
Afiican.s weie killed in thi." Geiman Colony’ Similar kind of icfeicnccs 
ccinliiiuc' ill (he whole chaple 
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The aiilhoi has hcki Goimany, responsible ibi the Fiisl Woi Id War 
more Llian the other powcis. An explanation to the students has been given 
that, “You have read heroic that Gcimaiiy entered the seianihle foi colonies 
late.... It has also been inentiunccl that Biitain and h’lcince wcie alaimcd at 
the German ceonomie piogie.^s. The desiie ol the Geiman impeiialists to 
control the declining Ottoman Hmpiic has also been mentioned 


The giowth of Pan-Geiinan niovemenl parallel to I’an-.Slav mo\cment 
and as a corollaiy to the im|ieiialist nvaliic.s and conllicls within Bin ope 
have also been ineiUiuned'’. It need not be mentioned how im|H)itani auiludc 
of the Second Inteinationtil could bo in the l•ulc)pean polilic.s ol those day.s 
and how many people kne\s oi caicd about it Hut the authoi luis very 
tllltiCully tltHUim^lUCd the I'aislnuortliclr vuleu aguin.st tlie danger of war'"- 


The passing icrercnces to Geiman involvement in First World War 
and finally its defeat at the hands of the allies has been naiiated but a moie 
than requited space and emphasis has been piovided on the rise of wSoviet 
Union and it.s role in the \sar .Nctiially the book eonttiins a whole chapter on 
the Russian Revolution while theie is no eliaptei on eithei finglish 
Re\oluiion, Anieiiean Revolution or French resolution, which have been 
incj(.dy iieaU'd a'l oaits ofMiii' os i h.'plci .s 
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The aiilhoi mentions that "dieaclful ideas of the Nazis found favour 


with the army, the industrialists, the big landowncis and the anti republican 
politicians”. But that alone can liaidly explain the rise of Nazis, 
Inteiestingly, the Gciman Communist Paity has been described as a 
powerful parly with a liiigc following. The rise of palriolie sentiments in 
Germany which weic exploited by Nazis and llitlci has not been adequately 
mentioned. As far as the populai suppoil for Nazis is concerned the author 
has just mentioned that they capitalised on their sense of humiliation born 
out of the licaty of Versailles. The rising unemployment and its exploitation 
by Nazis have also not been mentioned with sufricienl emphasis. The aiilhoi 
has held Germany as lotalh lesponsiblc for the Second Woild War. The 
author has rightly held the victory of Nazism in Germany ns the caii.se for 
the beginning of the Second V/oild Wat 

But the sliong pro- soviet till of the aulhoi becomes vei-y clcai when 
he dcsciibcs the Zurich Pact as the last major act of appeasement by the 
poweis in more than half a page but writes hardly live lines on the Sovict- 
Geiman non-aggic.ssion Part of August 1939.’^ In the same manner, the 
1 1'. Mil.Ill iiis'.'iMd.i nf.SM', I. 1 I hOii has Ik CM lioaUKl mi a nM:i.'!i imm:-’ Hiipo-taiil 
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manner than either the invasion of Poland or the German conquest of 
Norway, Denmark, Holland, Belgium, or Fiance or even the Battle of 
BiJtain. 

The authoi has very rightly mentioned that Fascism was an organised 
barbaiism and has graphically described the Nazi and Fascist brutality 
paiticLilaily against the Jews. But, unfortunately, no explicit and sufricicntly 
cITectivc elToit has been made to undo the side impael of the pciceplions that 
aie genciated about Gcimany as a nation and Gciinans as people 
distinguished from the Nazis. It i.s again undci the leftist influence of the 
intcipietation of convenience that Winston Chuichill, despite being the 
strongest opponent of the idea of independence for India has been gloiillcd 
as a Icadci undci whose leadership “the people of Biilain successfully 
icsisled the German aii laicls...'^ 

In the Indian context, and with an Indian pcispcclivc, this would have 
been unneccssaiy, to say the least. The same viewpoint ol the author has 
continued m the chapter on the histoiy of the world afici the vSccond Woikl 
Wai. 'Ihcie is an intciesling example here, w'hieh shows how the language 

luus hocn iciftl ic) fiiiii tlio itlcolofjicjl (ill I'lcrgmiiP", lisc cjI' tlio oi 
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communisl block aflcr the Second Woild War, the author wiilcs: “JBelbic the 


Second Woild War the Soviet Union was the only counliy in the Woild 
which professed socialism. After the war, a number of other countries 
joined hciV''^ Now onwards an implicit hostility is reserved for West 
Geimany while Bast Germany, under the communist system, has been 
gloiificd, 'fhc author wiites: “In the British, Ficnch and American zones, 
the economic development continued on capitalist lines.”'"’ The way the 
word capitalism has been portrayed in these books leaves hardly any doubt 

r 

in the student’s mind that the authoi is discussing some negative foiccs 
having their sway in West Germany on. On the other hand, the des'eripLion 
about East Geimany is positive, to pul it very mildly. 'The author writes; 
“lands were distributed among peasants, and all the major industries were 
taken over fiom private hands and made the propeity of state”. One can 
easily see a very eloquent silence regarding the outcome of these steps. The 
East German cconomle bnekwardness at tlio time of the reunirieatloii a 

decade ago may raise questions in the minds of the students. That is \shy the 
subject is ended with: “Thus Geimany came to be divided into two states. 

t 

Ciich follo^VIng its own patiein of social economic and political development 
'1 ho divi.sion of Cjormany into two independent state.s. which la.sted for ovci 
Eiiir ficf..nk’s a majoi cunscquoncc of llio Second Woild Wai’ I lie 



Rclci dices to Geimany have also been made in the books which leach 
Modern Indian hisloi^. The icxlbooks for classes VIII and XII treat the 
subject of modem India. Passing rcfcicnees have been made to Germany in 
both these books The vicw]ioinl i.s usually similai to that in the books on 
woikl history, 'fhe only dilTciencc is that these aie m the context of India 
It IS the same story of the same heioes and the same villains, only the setline 
has been changed to Modem India fiom Modem Woild. 

In rcfci cnee to cultuial awakening in India in miictecm’i 
century the authors Pi of Arjun Dev anti Pi of Indiia Ariun Dev base 
mentioned the Huiopcan contiibutions to Indology '1 hough they h?'. e 
idcnllficd British scholais like William Jones and a phologiaph of Princep 
who deciplieied the Biahmi script have been includctl. Ma.x Muller i? 
conspicuous by his absence^' Some more pa.ssing references have been 
made in the book about Germany, as foi example where it has been blamed 
foi the Second Woild War and the lisc of brutal forces of Hitler" A 
icfcience to Netaji Subhas Chandia Bose has also been made as going tc 
Geimany but vci> madctjualcly 
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The same may be said about another book on Modem India which is 
taught at XII standaid. The refeicnccs to Gcimany aie slightly moie detailed 
in this book as the level of the student also goes up. But mostly the 
icfcicnces are same and Ihcir eontexts and viewpoints also icmaiil the same. 
The authoi, Pi of Bipan Chandra, is n noted histoiian. Even in this book 
despite it.s c.spanded foim, Geiman iiulologisls aie again missing 7 X 1 least 
a lew names of piomincrU Emopean Indologists should have been 
mentioned 

In the same mannci the author has al.so not mentioned the. foreign 
connections and the names of the countiics w'heic the Indian icvolutionaiies 
woikcd"'* As such, Geimaiv due to anti-Biitish general atmosphere became 
a place of choice for many i evolutional ics like Varindianath Chattopadhyay, 
the brothel of Sarojini Naidu liven Lula Lujpat Rai had visited Germany 
besides the USA for any picbahlc sup|X)it and sympathy. A few lines about 
these could have been menlicncd. 

'fhis brief ovcl\'le^v cf German histoi)' as picsented bcfoie Indian 
secondary school students c eaily indicates that thcie is a lot ol scope foi 
Gi.ingc I ho nm t iinpoil;:; 1 l c|iiiioniont i;, that Inrlian students InuL tu he 
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taught to see the world thrciigh an Indian pci'spcctivc. Tliis need has been 
realised and emphasis is now been given on the task of relating thinking, 
experiences, and innovations rooted in Indian tradition with global thinking. 
This would naturally pi'cviie an Indian perspective for world affairs. The 
need of the hour right nov. is that the Indian students arc presented with a 
more positive and balanced account of the history and ethos of Germany as a 
nation and its people 
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Vcena Kade-Luihia 


Conversations with German High School Students: Outlining a Mind Map of 
India 


The sciolls I've spread out before you represent the rough outline of a mind map 
assembled by twenty students oflhe eleventh class of a high sch ool in Frankfun. 
eleven girls and nine boys, siNleen and seventeen years old I II be ’’leading' and 
interptcting the (lamewcirk of this map in some detail during the couise of in\ 
lecture, but llisl ol all I 'd like to tell you why and hosv this mind map came into 
being 

While prepaiing my coiUt ibulion to this conference I had picked up a few' hisiuiy 
books at random - Indian and Gciman The Indian schoolbooks were the two 
volumes of’’The Story of Civilization" foi the ninth and tenth classes, and the two 
volumes of’’Contemporary World History ” for students of Class XII The latter as 
I learnt later, were an innovation of the ninentics, a fourth course in hislorj' which 
offers the student an astonishing and impressive oven’icw of ..major developmenis 
of significance m almost all parts of the world” The sexenth chapter of the second 
volume, for example, mhoduces the students to Contemporary Woild Literature and 
needless to say, compiised and simpliticd though a chapter like this must be, on the 
w'hole It succeeds in conveying the idea of a world at large in which Russian 
French, Latin Ameiican, German and Indian liteiatures among others are all 
essential paits of a global literary culture Indian schoolchildren working with a 
book like this would not only be mlioduced to writers like Leo Tolstoy, Jean-Paui 
Sailre l-run/ ICalka, und Beiloh Brecht they would also thanks to the pieUiic'' 
lilioiogrtiphs III ihc book be able lo ' isualise these writers m then well known. 

\ iiliuillv icoiioiir.'iphic.il u■^ 1 ^■•^.lllalu»ns m the Western world 



My search for a German schoolbook which coulc^ [dc something of an equivalent |q 
these tw'o volumes ended with little or no success The German history books I ha^ a 
[ook at were more often than not history books wh'ch seemed to assume that history 
\^as de facto European history. A couple of pages (in a book of around 400 pag6s) 
might cover the Age of Discoveries, the changes in the structure of European 
commerce wrought about by the discovery of new sea-ioutes to Asia In this context 
India would in\'ariably be mentioned in teims ofan „obiect" of European history m 
the making new coasts being discoveicd for European trade, the fight between the 
Poiiiigucse, the French and the British to establish their trading power in India 
A geneial history book covering the twentieth century fur the lO"’ class. „Die 
Menschen und ihre Geschichtc in Daistcllungen und Dokumenlcn, Allgemeine 
Ausgabc von 1917 bis heutc“ (’’Peoples and Theii History m Accounts and 
Documenis Fiom 1917 till today")-- had ten units which covered the two World 
Wars, the Socialist Re\'olution, the Weimai Republic, Fascism, the USA before 
and after World War II the Cold War, Germany since 1945, Japan and China; the 
Third World in the twentieth century was at the rear end, the eleventh unit in the 
book In this context there wore around four pages on India - including a map of 
India, a photugiaph of Mahatma Gandhi at the spinning wheel, a photograph of a 
slum in Bombay with high-nso buildings in the background and a photograph of 
women cairying loads in baskets balanced on their heads, at work in an industrial 
plant; a short excerpt from the „SpiegeI“ magazine dated 1973 documented the role 
of women m India - the basic framcw'Oik ol the image of India after Independence 
nil the seventies and eighties An image, one must add here, which has been 
changing Iapidly in the last two decades, changes howevei, which one will hardly be 
able to discover m schoolbooks, since they cannot be updated at the incredible pace 
world history is moving on today 

1 he books 1 had a look at quite III in with the picture ol hislois lessons as summed 
op '-iinplv b\ a hoy oflhe leiuh class "In oui school' lie sa\s ' w'c have a history 
V Habile \sliKh sa\s lhal wc slarl ofl with ancient limes learn about the Giook 
'Diltl < 'le.'k kl-'niociac'. ami so on go on to the use aiul Kill oi iho Romans, then we 
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go lliroLigli llic Middle Agob, and then we have to do the Rcfonnalion and European 
hisloiy till today, where we end up with a lot oftiine spent on National Socialism, 
and now we have to co\er the Reunification as well We'ie supposed to be doing 
something on the Third W orld at the end, but if the teacher goes on at a slow pace, 
there's no time left to go into it But”, he adds, ”we also have Pioject Work, where 
one could choose a topic like India if one w'anicd to ” Another boy from the 
thirtcenih class who had chosen histoiy' as a Special Sub|cct confessed that he had 
learnt nothing about India during history lessons Yet another schoolboy mentioned 
that his sehoolleachcr had planned a special project on India, had distributed 
infoimaiion maiciial in the class, but the teachci had then retired and nothing had 
come out of it 

At this point one could of course, argue that IhcGeiman histoiy schoolbooks I've 
been talking about so far should be conclalcd to books on Indian histoiy as their 
counlerpait, books w'hich involve schoolchildren in the construction ofa collective 


national identity 

But can one wiile an account of Indian history w'lthoul an account of the world 
outside which entered India and w'hich became - m the course of centuries - an 
intiinsic part oftlio making ol the India ol today'^ As Ivdw'aid Said says , ’Who in 
India or Mgeiia today can coiifidently separate out the British oi French component 
of the past from present aoiualitics, and who in Biituin oi France can draw' a clear 
circle around British London or French Paris that would exclude the impact ol India 


and Algeria upon those iwo impel ial cities?" I leave it to the experts here to 
comment on Indian histoiv books, and coming back to the subject ol German history 
books N'.ould like to point out that the books I’ve mentioned arc books w'hich - 
amonsi others - arc used m the federal state Hessen A look at history or geography 
books in Nordrhcin Westfalen might hopefully offer a better picture, A geography 
teacher 1 talked w-ith in f rankfiirt was almost apologetic about the deficit in lessons 


on I hirlJ Woild counii.e in hoi subicet "Ilesson is probably the worst olTm this 
rciMrd. dio sav', Juii t'-orc's a commission woikinn on llic (opic this year and 1 
hope It ' biiiu’ iinpro\c. -..nls in the history and g.-’togiapln. s\ llabus Wo can't send 



our children out into the world without any fundamental knowledge about Asia and 
Africa," 

In this context, however one has to keep in mind that from Class XI onwards 
schoolbooks don't plav the same lolc as in the classes before that Schoolchildren 
arc encouraged to research on their own, to develop a critical outlook. - preparing 
them for the moie indefendcnt kind of work required at univeisity level 
"Schoolbooks are not so important foi us m the eleventh class," a schoolboy says, 
”we often get extra pai.vrs fiom our leacheis and we have to find out things on our 
own, go to the librarv and get information from the Internet etc " 

We have to admit that schoolbooks aie meicly one part of the picture ofhigh school 
education They arc no doubt documents of an „Dniciar‘ culture, they give ev'ery'day 
knowledge ofsocio-cuhiiral phenomena a "icprcsemative" stamp But how far can 
they give us an adequate picture of the images of India oi Germany existing in the 
minds of 16- and 17-\oar-olds growing up hctc and theie''’ Do not young people 
today have pcimanent access to information and images ol the w'oild they arc 
growing up in through the mass media and through the Internet'’ In fact, individual 
convcisalions with secondary school students in Germany had conveyed to me the 
impression that they were pietty well informed, openmindcd and curious about the 
world outside Germany and Fanopc 

In urdci to gel a conercier insight into the image ol India in the mlnd'^ of 
schoolchildren at the secondaiy high school level 1 organised a talk session with a 
class oftwcniy high school students m I’lankfuri, the eleventh class of the Lessing 
GymnasiLim The students were informed of the leason and purpose of the talk, I had 
mentioned this conference taking place in New Delhi had mentioned the fact that 
we w'ould be visiting a <5chool in New Delhi, loo '1 heic was no extra preparation 
undertaken for the talk 1 had suggested an inlormal talk with them on the topic 
What do you know about India’’ What vv'ould you be mtercslcd to know'’ 

'I his mind map 1 have brought wilh me Irom Goimanv is the visual outcome ofthis 
l.ilk (1 h.ive lisiod all ilx’ Goimaii words with then 1 nglish ll|]nslallo^^ on the extra 

1 ii'.s' aiK.) 
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"The map predates the book,” writes Paul '1 herouN in a lucid essay on 
"Mapmaking" "It is the oldest means of information storage and can present the 
most subtle facts with groat clarity " Mind mapping is undoubtedly a newer form of 
structuring information and the exploration of knowledge, but m analogy to 
mapmaking it ean compress and minialuiisc the complex fealuies of a subject to a 
workable and manageable whole Both kinds of maps help you to hold things 
together in your head and can be a gieat help when \ou're m danger of getting lost 
1 lowcver, there arc bigger differences too Maps aic diawn to outline aicas and 
sui faces which have been discos ered and are knosvn a mind map gises you 
sustenance in the puisuit of more intangible realities 
'1 hcie wcic thicc steps to the assembly ol this mind map Naming ideas and 
thoughts, caicgoiismg them, and formulating queslions about aicas of special 
inteiest 

..When I think of India was the Leitmotif given to the students at the outset 
bcfoie they started assembling then ideas. They were asked to write down on the 
llrst scioll spread out on the boaid whatever came to their minds anything concrete 
or abstiacl, a thing oi a thought, a word or a sentence a fact or a feeling oi an 
impicssion 

This was the first step towaids visualising the mind map, four or Inc students wrote 
simultaneously, in the meanwhile others had time to think before going up to the 
board when they felt they had something to say, (At the beginning they were a bit 
diffident about the correct spellings of the words, seldom used acti\ ely, like m 
writing Amitabh Bachchan's name as one can see, but I made no corrections not 
wanting them to feel inhibited because of that Moreover, I'd like to point out here 
that the spelling of Indian names and woids m German pimt media is a topic of its 
own, it varies considerably, the Spiegel for example seems lo follow rules of Us 


own 111 ihis ic'.pcci ) 

In a second phase ihe students were eiieuuiagcd to organise ihe names, lealufc's and 
phenomena noted down on the fust scioll fhe broader eatcmries \\hlch tame up 
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while they were trying to sort things out, to link and label the words now displayed 
on the scroll, were the following. Religion, politics, geography, history, economy, 
culture, and personal feelings and impressions. The colours used are the colours of 
the national flags of India and Germany as presented in the logo of the German 
Festival in India, the students had been able to guess the symbolism of the colours 
right at the outslart of our talk The colours used as symbols for each category of the 
mind map. however, have no inherent meaning: the broken line in black denotes the 
last named category for personal impressions 

Linking the words and ideas noted down involved talking about w'hat they knew 
about them, they had to give reasons for the links they were constiuing, As the 
philosopher Nelson Goodman says in ..Ways of Worldmaking“- "Much but by no 
means all worldinaking consists oftaking apart and putting together, often 
conjointly, On the one hand, of dividing wholes into parts and partitioning kinds into 
subspecies, analyzing complexes into component features, drasving dislinctinctions; 
on the other hand, of composing wholes and kinds out of parts and members and 
subclas.ses. combining features into complexes, and making connections Such 
composition or decomposition is nonnally effected or assisted or consolidated by the 
application of labels names, predicatcs,gesturcs, pictures, etc “ 

Even a cursoiy glance at the parts, the classes, and subclasses listed under each 
category , shows quite clearly that ..thinking of India" the stiongcst associations in 
the minds of these schoolcluldrcn weic lelalcd to religion and culture Hinduism, the 
caste system, diversity of religions, Indian dance and music Economy on the othei 
hand produced just a few stereotyped notions of poveity, carpets and child labour 
Surprismgh enough none of the students mentioned the Indian computer experts or 
the computer industry which w'ere very much the topic of discussion in the media 
last year, but it's a w'ell-known psychological truth that when people try to 
lumcrnbwr and mcmoiisc things, the most likely thing to be forgotten is the one 
closest lo them 

On the whole this ininialunscd mind landscape projected onto this scioll does refleet 
ilic ilieines which have been picked up again and again by die media in (Icrmany - 



with the big difference that undoubtedly more personal experience has flown into 
the ideas about Indian culture; topics which aroused their personal interest are 
brought up here ^ I'd like to give a few examples now of the main points which 
were discussed and analyse the perspective from which they outlined their mind map 
of India, how they connected themselves to what they were elaborating on 
Let's take a closer look at the category religion 

Mmduism was the first word noted down on the scroll - in larger letters as one 
perceives -- an expression perhaps of the importance imbued to this subject So ^^hat 
did they actually know about it, and where had they learnt or heard about what the\ 
knew? They knew of the basic tenets of Hinduism the belief in reincarnation and 
the belief in salvation through the cycle of lebirths, they knew that Hindus have the 
gods Shiva and Ganesha, had seen statues or a documentary on TV where these 
themes had been delved on 

The caste system was discussed in terms of a social structuie of relationships based 
on religion Quite a controversy issued around this topic The term „anhaltendes 
Kastensystem“ which I have translated in English with „still prevalent caste system" 
indicates that the pupil who wrote this down is expiessing criticism, implying that it 
ought not to be prevalent any more, An interesting observation came from one of the 
more eloquent students in the class who tried defining castes with his own system of 
values, saying „Well, 1 think castes mean that you arc what you are when you are 
boin and you remain what you were when you were born. There is no social 
mobility in the caste system.'* It was quite clear here that he was talking from a 
general Western perspective for which climbing up the social ladder is a question of 
personal merit and achievements At the same lime he was affinning social mobilm 
from a veiy personal point of view his grandfather's family had been farmeis of 
modest origins, his father on the other hand had studied and launched a career in a 
renowned German bank, a fact he was clearly proud ol and valued 
Now whereas a few sUidonts insisted that the phenomenon of castes belonged to the 
spheie ol leliuion since ii was a pail ol lliiKliiisun, others stuck adamantly to the 
opinion th.u tlio caste siiuctuie should be a jiail ofpulilKs with ibe argument that 
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politics in democracy had to do with equal chances for all The two circles - of 
different size - next to the expression “anhaltendes Kastensystem" remind us of this 
controversy, the blue circle (denoting religion) was drawn at first, the red circle 
(denoting politics) was then put down next to it, the blue circle (denoting religion) 
was then vigourously made bigger and the red circle crossed out This conflict of 
„calcgoiies“ could be interpreted as an expression of the attempt to highlight the 
caste system seen from two perspectives from its owm perspective as part of an age 
old leligion, and from their own point of view, thinking in terms of secular 
democratic rights These two perspectives brought to light a conflict, which, as we 
all know, is embedded in the very structure of Indian society and which is referred 
to, for example in the Articles 14,15 and 16 of the Constitution of India. (Article 15 
piohibits discrimination due to reasons of religion, gender and caste) 

The students' knowledge of Hinduism mirrors on the one hand, as I had already 
said, the attcnion paid by the media to this topic. As the India coiTespondent of the 
Frankfurter Allgemeine Zeitung, Mailin Kdmpchen, writes in a icvicw of a book on 
Hinduism by Axel Michaels 'Thirdly a yeai passes by without a new Geratan book 
which introduces us to the world of Hinduism. It indicates the fascinated and 
desperate endea\ our of the India-experts to get a grasp of the subject Even recently 
events like the Maha Khumbh Mela were covered intensively by newspapers and 
television, an e\eni accompanied by reflections on the beliefs inherent to Hinduism 
On the other hand, as one of the schoolgirls pointed out, they had learnt about 
Hinduism mainl\ during lessons m Religion, which can, by choice, be the subject 
Ethics alternatu'eh When it came to categorising the rivei Ganges on the mind map 
there were suggestions to put it under the label Geography, but then a girl came up 
with the argument that for the Indians the river Ganges was not just a river, it was a 
holy river where they took iitual baths and where they brought their dead for the last 
rites and hence it belonged more to the sphere of religion, She said she had Icamt all 
ihis during ksson-^ in Religion The two colouied circles next to Ganges on the 
SCI oil, gre<-n lor G^ogiapln and blue foi Religion were the result of this discussion 
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Although Hinduism was the religion which the students associated with India in the 
fiisi place, iho> were well aware of the fact that India is a country of different 
ichgions, which, as the letm „ Religionsficiheii" indicates, was associated in a 
positive sense ofappiccialion with Jibcrtj' of religion “ This again mirrors the 
social discourse on religions as cieated by the media in Geimany wheieas Hinduism 
IS self-cvidcntl> undeislood to be the religion in India, rclcience to the Islam almost 
alwaNS pertains to the Islamic countries like Iran and Pakistan, or pertains to 
Moslems li\ mg in Germany - 'I'uiks, Bosnians, Albanian Moslems So although 
Islam is very much a topic of interest m Germany because - due to the migrants 
li\ mg m Germany - it has become a religion which makes itself felt in the midst of 
German sociei> with the obsci valion of lasts dining Ramadan, with the Koran- 
scliools and mosques which have come up in the last decades, or, for cMample, when 
a young Tiiikish woman fights for her right to wear a head-scarf as a teacher in a 
government school Islam as a religion winch is obscivcd in India, with its own 
history and charactciislics, docs not really come to the fore But when leligious 
conllicls become violent, like the destruction of the Babii Masjid Mosque in 
Asodhya in 1992, or the massacre of the vSikhs after Indira Gandhi was assassinated 
m October 1994. people aie reminded again of the coexistence of different religions 
and beliefs in India 


Turning now from religion to the various fcalures classed togeihci in the category 
culture, w'c realise that this is probably the spheic which comes closest to w'hat one 
could call a mutually shared sphere of life, things which the students seemed to have 
learned of through their own experience m Germany, things w'hich had aroused their 
ow'n inteiest and which had appealed to them: Indian dance and music, musical 
instruments like the tabla and the sitar films about India and from India, sans and 
henna, >oga and good food Needless to say, none ol these leatuies had been 
mentioned m the schoolbooks 1 had looked through 

Indian culture is probably the most glohalised Indian asset, elements ol w'hich have 
been assimilated not only into the Gentian wa\ oflilc but the Westein way oflile m 


'lal A ceruur'' aiio (lerman tiiivcllcis U) India like Hermann Gral K.cyseihng 
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review in the newspaper? or on television Not very surprising then that these 
schoolchildren had had no contact with Indian literature and art 
If one considers now - against the background of this account of drafting the mind 
map - the second scroll with the questions regarding what they wanted to know and 
what interested them, one discerns a peiceptible change of perspective \STiereas in 
the first two steps of the delineation of the mind map the students had assembled 
their image of India more or less from ihcir own perspective, put together their 

image of the Other seen from the outside, the questions noted down after these steps 
brought another perspecti'.e to light. 

When we regard the first question on the list „Whal does one believe in when one 
believes in Hinduism'^ And how does the religion woik'^“ it seems as if what the 
student asking this question really wants to know is What's m your mind and soul if 
you believe m Hinduism’’ What is it like to be a believer of Hinduism'^ How does 
the religion w'oik seen from the inner perspective of a believer'’ This question , even 
m Its choice of words, ’’How does the religion work'’” or „Wie funktionien sie'’“ 
brings to my mind the baffled curiosity of a child, who, after having turned a thing 
niound and around, and having seen it (rom all sicle.s, w'linls to open up the thing to 
find out the mechanism inside it, wants to know what makes it move The 
perspective asked for m this question is that of the innci w'orld of Hinduism It 
seems as if in the first two steps of visualising and verbalising their images of India 
the students had spontaneously, unknowingly construed their image of India as the 

Othei seen from the perspective of young people growing up with the values of an 
induslnal or post-industrial European society Then however, just as spontaneously 
and unconsciously they expressed the need to know the other side of the picture, the 
Other from its owm perspective Hinduism from the perspective of the belie\er, India 
from the Indian perspecti'.e 

This slructuie is perceptible m almost all the questions wi itten down After the 
‘.iLicIcnts had bioiight to --urrncc their excavated fragments of knowledge after the\ 
had l■e^Isseml)lcd them, the c|ucslions which evidently came to ihcir minds were 
What tire the essentials wnich make those things w'uik'’ What aic the moial ideas and 



and Hermann Hesse were pioneering when they explored and extolled the Indian an 
of meditation and yoga; today even a schoolchild in Germany would know 
something about yoga, there are yoga-centres m almost all the bigger cities in 
Germany, yoga has been incorporated into the programmes offered by fitness 
studios and health spas. This is merely one example 

Indian music, which conquered the Western world in a first wave of populanty in 
the sixties, with Ravi Shankar and the Beatles and Yehudi Menuhin, is no^^ a part of 
populai music tiends like „lndian Vibes‘“ noted on the list, which have their own 
appeal not only Ibi the younger generation Music trends like these have come up 
more and moic during the last decade, not only m Gennany, Indian musicians living 
abroad , working together with Western musicians base created their own popular 
biands of music, mixed pop-music groups have emerged 
We pciccive here that Indian culture - at least for the \oungcr geneiation - is not 
simply a static notion, the notion of an ancient, timeless and spnitual culture which 
IS far apart liom Western culture, it is a culture of ihier times, a changing, mutating 
culture which includes for them, both the tradilonal steps, symbolic gestuies and 
choieography oCRharatnatyam as well as the ecstatic Mbralions ofPuniabi Pop 
Bhangia 

Aiiothet notcworiliy point in this conlc.M is the fact that Indian liteialurc and 
eoniempornrv liulian ml were evideiiily a complete n’okI for the schoolchildren The 
name balman Rushdie was mentioned hesitantly, the schoolboy not feeling sure 
whether he could leally talk about Rushdie as an Indian writer Moreover, as he 
confessed with some cmbaiassment, all he knew about Rushdie was Khomeinis 
faiwa on Rushdies „Satanic Verses", he said he had not read any of Rushdie s 
books Hesse and his cull book ,Siddharlha“ were the only „literary“ connotations 
they had with India Translations of Indian writers like Premchand, Mulk Raj 
Anand, and R, K Naiaynn are no doubt available in German irnnslaiions, some 
more recent ones like Ariindhati Roy's ’The God of Small Things" have e\en 
''iiu.ceded in becoming hesiselleis; but Indian lileiaturc and Indian ait remain an 
of p“i iphci.il interest larelv aiousiim more than :;n occasional mention or 



N allies of people in India? How did the diversity of religions originate’’ How 
did'does a peaceful coexistence of religions work’’ How does communication work 
with the diverse languages’’ What was the Movement for Independence'’ What is 
Indian literature like’’ All these questions are not asking for simple facts or clear-cut 
information of the sort which one might perhaps be able to look up in the 
Encyclopaedia Bntannica in the Internet, they are asking for fundamental 
explanations about how a multi-ieligious, vast democracy like India really 
functions? Almost all the questions focus on the religious, political and cultural 
aspects of life in India 

One tentative question on the list India in the shadow of the West? needs to be 
commented on This question was notdd down by a boy who is very enthusiastic 
about poeti 7 and literature, a boy who composes rap music, whose parents are from 
Afghanistan but who was born and brought up in Gennany On being asked what 
exactly he had wanted to express with this question, he replied withourhesitation 
IA e just lealised that 1 know nothing about Indian art and Indian literature, and I 
asked myself-- how come I don't know anything about them’’ Living here m 
Germany I've rend German and American and Spanish writers, but how come I 
ha\en't lead any Indian writers’’ Why not’’ Is il because the Western countries are 
politically and economically so powerful that I know only of Western writers’’" This 
realisation made him question something which had for him so far remained 
unquestioned With his owm logic of thought this boy, who had read Goethe and 
Lessing, Allen Ginsberg and Loica, w'as reflecting on how the disposition of power 
and cultural identity are bound up together, rellections which the renowned literary 
cruic and theorist Edw'ard Said has expounded in his books "Orientalism” and 
Culture and Imperialism", w'here he writes ’The power to narrate or to block other 
narralives from forming and emerging is very important to culture and imperialism ” 
li IS qiiiic obvious that the limitetl scope ofa mind map like Ihis W'hich 1 have tried 
to analyse and inlerpicl docs not allow us to make any gcneiulisations about images 
ol India in Gciinan high school education, at the most one can icgaid it as an 
>' .1 eiiMK’iU.d <.asc siudi P>ii( 1 think what il docs make iis awaic of, is the lact that 
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hit’h scliool books find bitjh school cdiiciuion todtiy — whether in Gcrmtiny or in 
India - mibt take into accoiiin that knowledge ofoiher cultures is not lusi a question 
of learning facts about the others, it is not just a matter of the ability to project 
images of the Other, but above all the capability to let the Other give an account of 
Its own perspective and way of thinking and doing, In concrete terms this could 
mean for e\ample, that when a Gciman schoolbook tries to give a picture of the 
disciiminaiion of women in India, is it leally such a good idea to document it with 
an excerpt from the ’’Spiegel’' maga/ine dated 1973, which is bound to become 
outdated within a short lime'’ Would il not be moic fruitful to quote an excerpt, say. 
fiom an Indian novel which poitiay.s the situation of women in India from within the 
social coniexi, a novel, perhaps, like Mulk Raj Anand's ”Gauri“ or Bhisham Salmi's 
’’Ilasanii Dr, foi example, when giving an account of the Independence Movement 
svould 11 nm arouse more empathy w'hen accompanied by an excerpt from Jaw'aharlal 
Nehru's Discoveiy of India”f 

Suppoiimg accounts of historical events and situations with suitable documents is a 
w'cll-known method cncounteicd in histoi^ schoolbooks (In fact, the schoolbook I 
had meniioned at the beginning of my lecture happens to be a book of this kind.) 
What I'd like to emphasise here, however, is that schoolbooks would certainly open 
up and enlarge thou vision of contemporary world history if they succeeded in 
incorpoiaimg the "Wc“ and the "They" pci speed ve, perhaps by means of accounts 
and documents I.iterary documents, in this icgard, could prove to be the most 
suitable moans of ic\'calmg the inner w'orld of the identity of the ’’Other”, opening 
up a vision ot its own w'orld ufconllicting icalitics, its aspirations, dreams and 
ideals And is this not an essential for an understanding of the culture of the ’’Other’’, 
that \'ve know not |usi the hare facts of Us existence, but also its conllicts, dreams 
and asinrauutis'’ 
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Entstehung (Griindung Indiens) 

Weg zLir Unabhdngigkeil 
Indischc Literatur 

nngn.sh 

What does one believe in when one believes in Hinduism? And how does the 
religion woik/function'^ 

Sikh Whal is the culture of the Sikhs'^ 

What values and ideas of morality are there in India'^ 

IIo\s' did the diveisity of religions originate"^ 

How does communication work with the diverse languages’’ 

1-loNv does/did a peaceful coexistence of religions function'’ 

In the shadow of the West'’ 

Why arc cows m India holy'’ 

I'lic foundation of India 

The Movement for Independence 

Indian literature 



IMAGE OF INDIA IN THE GERMAN I-I1GH-, SCHOOL TEXT BOOKS - CURIOSITY 
ORCONMCTION? 


Vridhiigiri Ganeshaii 

"Ask, and >011 will rccci\e, seek, and you will find, knock, and the door will be opened For 
evciyone N\ho asks rccei\es, he who seeks finds, and to him who knocks, the dooi will be 
opened" fNew Icstamcnt, Malthevv 7, 7 and 8). Going by tliis motto quite a bit of 
information is oflcicd tn students in Geiman High Schools about India, paiticulaily in the 
history, geogiapliy (also called Tiidkiindc' in Geimaii) text-books ' 

I. Why does one study India in German High Schools? 

The answer id Ihia tiiieNtion fmm n Chrmiin poini of viow would drnw our tittcnlion to' ihe 
following iinpoitant icasons. 

> Goimans 111 gcneial da think that India was an important part of the world in the past and 
It continues to be so Studying India will also give an oppoitunity to the Gciman pupils 
not onh to cxploic >ot aiiotlici culture ftoni the non-Euiopean woild, but also will help 
them enlaige their awareness of and the ability to analyse their own culture critically in 
relation to other cultuics 

> The Gcmuin schools nluo hope that ei discussion on India could make it transparent to the 

pupils ill Gcimaiiy what an overall development could mean to a country and its people, 
wliat aie the ways to achieve it and what arc the problems one would have to have to face 
in this context paiticulaily 111 the context of globalisation It is also anticipated that the 
pupils will he ublc to realise that dispaiilics do exist in economic development in evciy 

country and bow the jmii between Ihc rich and the poor can affect the human 

lelationihips 

> Discussing other countries like India is considered as an important pedagogical strategy, 

to help ihc pupils to biuLulen then hoii/ons ihcicby enabling them to become bottci and 
wiser Liti/cns of Germany which is stiuggling to accept the fact that it is becoming a 
nuilii-cullural society not only in the context of the European Union, but also in the 
(iiiilj'i of llio 01 111 -widi’ globalisation, It is felt that Geimans should also 

u,.h' luit 111 iM'la' v.'idi' no Lieaii'.iV can niaintain an cxcliisi'.c idcnlity ot iheir owii 

I 1,1 ii ",..1 I 'u-- , I'l I ' , 1 .’ , o.ily in the f o!il.,\l ofone's u iaiioii lo (I ''n' 
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Wliflt kind of informnliori about India i^i offered in the German high-scliool text¬ 
books? 


India is presented to the pupils in Geimany in the history books, geogiaphy books and 
also in books used foi educating the children about leliginn. "Rcligionsunlciiicht" is one 
of the subjects taught at the (icimaii schools. The texts aie wiittcn exclusively Idi the text 
book and nic supported by cxtiacts from books on India and articles from journals and 
nevvspapcis, statistical infoimation, diaguiins, photogiaphs 'Ihe lav out i.s voiy colouiful 
and well organised and is quite attractive 

At the end of ench text n varicts of assignments are given which motivate the pupils to 
indulge in vaiioiis kinds of activities in oidcr to deepen their knowledge about the subject 
maltci undci discussion. 


In the histoiv book.s India has onis a pciiphcial value and is mentioned in the context of 
world history. While discus.sing the age of impelialism Ciciman text books talk ol'Biiti.sli 
impelialism and picscnt India as a coiintiv cxplniiecl by the Paitish ccononucally and 
politically, 

It is also pointed out how the I'uiopcan powcis, since Va,sco da Gama di.scovcrcd India in 
1498, competed with each othei to colonise India "Indien hat die Begegnung mil dcr 
vvc.stlichcn Zivilisation Icuei Iv/ahlt mil Aibcitslusigkeil, Ubeivolkoiung iind 
Hungersndten." (ANNO 3, p,213) ( "India had to pay deaily Jbi it.s eiicouniei with the 
European civilisation: with unemployment, over population and thminc.") 

The Indian independence movement is disevessed by pointing out to the dilTercncc in the 
peiceptions ofGandhi and linnah and how this led to the division oflnclia. 

One doesn't find in the history books much about the political development in India allci 
1945 with Its muliipaity system and ledeial sliiicturo. 

In the gcoginpliy book.s liidin is prcsciilcd a.s an important couiiliy in Asia Detailed 
information is given on the gerigiaphic position and climatic condiiions wheicby ilic 
monsoon is charactci iscd as a blessing as well as a curse 

IiiteiestinglY India is iici]U('nily used in lhe.se books as an example of a Ihird World 
cniiiiliy with ^.'nolmoll^ iHi'Ci'ihI s.liieli mii'.l o\'jeoii''e eiioimoiis pu ■. 'iil-d.'Y (iiinailiie'; 



❖ The topics discussed in this context aic 

“ Land der Ddifei (India as a counliy of villages). 

" Kasten und heilige Ktihe (Castes and the holy cow), 

■ Kasten pragen die Gesellschafl (Castes determine social life), 

» Kalkutta - das Land kommt in die Stadl (Calcutta - the village comes into the cit>), 

" Mcnschen wandern in die Stadt (People migiatc to the city), 

" Zwischen Tiadition und Modcinc (Between tradition and modelnity), 

» Dei Glaubc piagt das Leben im Dorf (The icligion dcteimines the life in the village), 

“ Bcvdlkerung und Brnahiung (Population and nutrition), 

" Kindci - die beste Rcnienveisichciung (Childicn - the best old age pension), 

“ Kinder miissscn niitverdiencn (Childicn have also to cam). 

" das Land dci Kindciarbeit (The land of child laboiii). 

“ Madchen und Fiaiicn smd bcnachtciligt (Gills and women aic disciiminalcd), 

" Dor Mon.sim priigt das I eben (Monsoon shapes the life), 

“ Die guinc Revolution ('I he giecn icvolulion), 

* Industiic - IIoniiLing'tragci dci Zukunll (Industiy - the hope loi the hituie), 

■ Alte Oidnungcn behindern nciic Fntwicklungcn (Old oidcr hampers new developments), 

" Bcvolkerungswachstum ohne Endc (Population giowth wilhmil end). 

" Werden allc Indei satt? (Will all the Indimis have enough to cat'’), 

" F-nt\vickkmg.s- odcr Sehwcllcnkind'.’ (Developing cnuntiy oi country on threshold?), 

" Zwi.schcn Spinnrad und 1 lightcch (Between spinning wheel and Hightech), 

" Insoln dcs Wohlstandes im Mecr der Aimul (Islands of allliience in the ocean of jiovcrty), 

» das I.and dor Schuklknechtschaft (the land of bonded labour), 

" ein Land ohne Glcichl'crechiigung (A land without equalily), 

» ein land mit Bcvdlkerungsexplosion (A land of population explosion) 

•> In the books used to educate the pupils about icltgion. the slate leliglon in Germany being 
Chiistianity, Hindui''m is picscnlcd as a vciy problematic leligioii. In the hooks used by 
catholic teachers a negative picture of I-Iinduism is olTcrcd obviously ivilh the intention of 
showing that C'hn.stianity is the best icligion In the books used by piotcstant teachers the 
iniapc ol lliMdiiisni is not totally negative, allei all Pioleslaiiti.sin was a lesull oi not being 
picpaii'd to Keep' ,ie Catliolie t’huieh and the Popi. as lli' ultimate aulhoiitics on 

!> I'L'lOllI 
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III. What are the classroom approaches? What are the teaching and learning methods? 

♦ Before the teacher starts with the chapter about India he/she tries to find out what is 
already known about India, i.e. the image of India the pupils may already carrying with 
them. 

♦ To find out the stereotypes the students hold on India Sometimes a Hot Air Balloon Game 
helps the teacher to find out the stereotypes the pupils may be already having in their 
minds and heads. The pupils are asked to iniagiite that they aic travelling round the world 
in a hot air balloon. As the next step in the game they have to pietend that suddenly they 
are forced to make an emergency landing in India. What do they think they are going to 
around them once they land in India? The answers are collected and critically e\'aluated to 
discuss the problem of stereotypes affecting international iclatlonslups. 

♦ Students are asked to mark on a map of India all those places they have heard about and 
also mention important historical events that have taken place there, the cultuial 
monuments one could visit there and the names of personalities one might associate with 

_ ■ these places. 

, * 

Brainstorming is also used yet as another method to mitiate the discussion on .the topic for 

'/V 

discussion, This also helps the teacher to find out the stereotypes already existing in the 

‘ minds of pupils. 

r » 

I ♦ The teacher discusses the texts in the classroom. But in addition to tlus there are also other 

♦ I ♦ 

in* ‘I 

rv activities which supplement the classroom discussion. 

iJili I'ii'ti'' j,''t 

if!”. Smee' a number of paintings and sculptures fi-om India form part of prestigious collections 
ii^some German museums, visiting museums wliere a guided tour and also information 






material on the exhibits are offered is one of the activities teachers in German>' undertake 

# with their pupils, 

if' 

Stii German teachers also take up contact with Indians Living in German)’ and those visiting 
S' Germany and request them to visit the school and interact with the pupils. 

Teachers also encourage the pupils to find pen friends from India to learn moie about 
■|l:' India. Since the correspondence has to be in English, the German students also get an 

S' 

„ opportunity to practice their English and at the same time gel acquainted with Indian 
■ English in wliich the Indian pen friend wiiies his/lier letters 

♦ Keeping a record of news on India, a.sking oneself whal makc'' ruws on India and 
analy.sing news papci rcpoits on India and c.xanuning how tai the) are ethnocentric in 
iheirtone and content is yet another activii^Avhich the le.ichi’r- ilu iiiieie 



0 Collecting photographs, pictures, cartoons from India and about India and making a 
collage of them as an activity is considei'ed useful to discuss dilTcient pciccptions on India 
m Germany and what they are based on 

♦ Slides, Films and television shows on India arc not only used as visual stimulus but also 
form the basis for classroom discussion. Pupils are trained to analyse what the) see. For 
example the film "Gandhi" is often used to discuss the Indian independence movement. 

IV. What are the problems and con.straiiits? 

>• To understand any society, the students must see how geogiaphy politics, economics, 
religion and cultuic mlcracl and influence each other Obvioiish it is impos.sible to 
provide a full and lair picture of any coiinliy to the pupils given the constiainti of lime 
and syllabus under which any school .system has to opeiale Obvioi^K Gemian pupils aie 
exposed to India only in a liagmcnlcd way 

> In any case one should nut overlook the fact that stereotypes of India are de\eloped b> 
children at an early age fiom a number of souices which include homo innuence, paiciual 
attitudes and the media 'Ihc mental maps and images children bung with them to school 
can sometime make the encounter with the alien cultuic a problematic process 

> India is studied only in terms of its importance to Gcrmany/FAiropc. i.c it is introduced in 
the classioom as "one of the ciadles of cmhbation", when it was "discoseied" when it 
was "colonised" and when it became part of the .solaced "Third World" The appioach 
leaves out the fact that (he Indian civili.salion was at its peak at one time, that it made 
marvellous contributions in art, .science and government and therefore what i.s oJTcrcd is 
an inaccurate image of India 7'hc pupils arc therefore unable to come up with am 
coherent picture of Indian society and how it actually functions. 

> When one talks about how India was discovered one talks about the ad\’entiires of 
navigators like Vasco da Gama and the focus tends to bo mainly on Euiopean 
achievement lathci than the magnificent Indian civilisation they encountered 

> Many of the texts arc wnllcn by a gioup of teachers who may not le specialists on Ind'a 
and who may not even hiue a fiist hand experience of India ’Ihey ma;. lia',e bokluin 
iiilciacled wilh Indians in (iciiiiany. I’exlliooks ihcicrure do cmilain -lUbtle bias and 
e'iiiiocL'iiliic tliiii!sin>>, 
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f' 1 cacheis being a pait of a largei society arc also to some extent conditioned by what their 
society thinks about othei cultures Majority of Germans have almost a total lack of 
experience have problems with interacting with members from other cultures and societies 
which do not renccl a European heritage. 

> Teachers arc often unconsciously biased. Many have never examined what their attitudes 
to India arc and how they were shaped This can get also reilccted in their teaching 

> Teachers who play the role of the intermediaries through whom knowledge is filtered act 
like prisms when they present Iiidia to the German children Like a prism rather than 
icHccting light, leliacts, turns, di.stoils and changes it, they innuence the views of the 
students through llieii own alliludcs to India, the mateiials and methods they select. 

> leachers who work in isolation have more problems pie.senting India to their students 
Ilian those who work together with a group by sharing iheit piubleins and materials, 

r l.uuk of time and cuineulai consliamts prevent the teacher acting eflectively as culturaJ 
Itrokcrs bctwi’cii the two ccHmliie.s/culluic.s In addition to this the syllabus allows for 
India to be taught oiiL as a "problem" While one discusses in the context of India 
"pioblcm (if ovci population", "pioblem of undei-dcvclopincni", "pioblcm of caste 
system", "Ihoblcm ol discrimination of women", "problem of child labour" etc. little is 
taught about Indian culture or Indian way of life. Students are therefore exposed to India 
only as a problem and arc Icll with very little understanding of the people w'hose problems 
they base di.scussed 

V. Suggestions for future action 

" What is needed is a more objective coii'cclkin of the image of India m the German high- 
school text books The picscnt image lends to be quite negative because India is projected 
as a countiy full of enormous problems which is still struggling to find ways and means of 
achieving an overall dc\-clopmcnl with a hint that it is only the rich who benefit by all 
kinds of developments wlicieas the poor anti the downtrodden including children and 
women me being constantly exploited and neglected This image needs an objeciise 
L'oiicelion and India should be actually pio)celed as a deinoeialic stale and a multicultural 
u'lcty with also many positive a.speet.s. German pupils should he taught to accept and 
a hiiiie India .iKo lioiii the Indian point ol \icw' and not cfiiKlemn it fiiily from tlie Gei'n:. n 
1 I'l l ol \k M' I , dli'ss lo '■ay ill'll llie niiat’e ol (.'k'I iiiriny in tin.' huliaii school lo\l boos- 



1 Getting to know Intiiii and Inavins is an imiDortanl step in leaching about India well ll 
would be a wolth^^hlle cross-cultural expetiment if theic could be a teacher exchange 
progiamme between Germam and India which oilers subsidised teacher visits duiing 
vacation. 

■ Chapteis and infomiation on India lo be included in German text books can be authored 
by Indians knowing German Remember the saying; hunting sloiies will always glorify 
the hunter until the lions (in our case the elephants) have their own say on the matter 
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,Indo-German Experts' Meeting on Reviewing india’s image in Germany and Germany^'Siirnage in India, .iV 
in High School Education. New,Delhi, March 12-14,200;! . ,, 

Geory Sidber (Geoiy Eckert Institute for International Textbook Research, Braunschweig) 

Td'Compare the Incomparable: 

Textbook Images of the Other and Their Didactical Background 


This conference focuses on the images of India and Germany in our respective textbooks, 
These images are analysed by several of my fellow speakers. I do not intend here to 
compare them. Instead, I wish to point out the contexts our countries are referred to at 
school, the aims behind and the ways and methods used for presentation in our textbooks. 
Those aspects influence the ways we see one another, add meaning to them and have to 
be kept in mind when discussing the outcome of the efforts of our textbook authors I will 
start with the appearance of the textbooks, especially the books on History and 
Geography, then turn to the concepts and to the intentions behind, as well as to their 
impact on Imagining one another, 

Regarding the situation in India, I have to confess that I do not know it v^/ell, if at all. Thus, 
very often I will have to guess, Please, correct me when I am wrong. 


1. Textbooks in India and Germany 

Let me start with an aspect that Is similar in both countries. India and Germany have a 
federal political organization, education being a competence of the federal states or 
"Lander" (in Germany). The result is a high variety of curricula and textbooks making it 
very difficult to get a general idea of. 

Nevertheless, despite of the huge number of editions and presumed differences of their 
content, Indian books look quite similar regarding their general appealance. (The same 
holds true for the books in Germany.) 

If we open a History textbook, for example, we find the subject-matter divided into several 
chapters. The extensive texts, written by the textbook authors, describe and explain the 
subject in detail, some illustrations, be they portraits, photos of historical events etc,, or 
maps, try to give a visual Idea of the topic discussed. Exercises at the end of each chapter 
stimulate the pupils to review the content of the chapter and to think it over Most of those 
questions can be answered by leafing through the previous pages. 

If the authors are competent, they explain their subject to the pupils in such a way that the 
pupils get a profound idea of the topic and can pass examinations 

Gorman books are different At first glance, you may be stuck by all the nice and co'ourful 
pictures and the attractive appearance that makes the books quite expensive to produce 
and to buy They are so expensive that in those parts of Geimany, where the books are 
bought by the schools and lent to the pupils, often really old books are In use. The schools 
truly do not have the money to replace them after a reasonable period of time. 
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At second glance you will realize other differences and pecularities The broad themes are 
divided into-several more specie! topics, these subdivided into particuiar subjects often 
dealt with on a double page. The latter are the units of instruction, the subject-matter that 
is supposed to be dealt with in one lesson. Of course, the lessons under one broad theme 
are interconnected. Nevertheless, they are not supposed to cover it in all of its facets 
They look more like a mosaic than a painting. They are aspects selected because they 
seem suitable to demonstrate one problem or the other. And therefore they are looked at 
in more detail at the expense of a comprehensive description of the broader theme 

The way, the subject-matter is presented to the pupils, differs in India and Germany, too. 
We have more pictures in the German books. They are not only meant to illustrate the text, 
but mostly to be used as sources at their own rights, to be not only looked at but to be 
interpreted and discussed. And trere are written sources in History textbooks and a lot of 
materials like statistics, documents etc. in Geography textbooks. 

For example, this double pace from a German Geography textbook, focusing on the 
monsoon in India, consists of one picture. "The beginning of summer monsoon", two 
maps and two profiles, showing the distribution of high and low aii pressure and the 
wind directions in summer anc .vinter, two "source'' texts fiom an Indian newspaper and 
from the perspective of an Incan farmer, a definition of the term "monsoon', and four 
tasks, asking to analyze the dca given, e g. "Explain the cause of the monsoon and the 
weather ciuiing the seasons’, or "Monsoon, boon and curse Comment upon this 
phtascT 

All these additional materials have to find a place on the double page In consequence, the 
main text written by the textbook authors has to be reduced, sometimes to just a few lines 
You will realize that it may be c Ticult for an author under these conditions to depict a 
subject in his text in a meaningful and understandable way. And foi a student, ii v/ill not be 
sufficient to learn those texts by heart in c'de'- to pass any examination 


2, Diveiging didactical conceptions ? 


2,1 Germany 

If Gc'imnn textbook texts do not cover the subject-matter completely, reading those texts 
rnnnol be tho only way the teachs.'-s make use of the books in the classroom Still in after- 
v.ai Geimany, the pupils, me toe had to follow the narratives of the teacher ahentively or 
to read the books carefully, to be able to reproduce the subject-matter at the beginning of 
tne next lesson I suddoso that tf 5 is Ih? way the Ind'an books are used, too ’earning by 
ii The norr----.e of the authors arc judged as the =_wontcitive 

!-',)[< ol Ih . :.ibjccl Uc:.i!c .S:“ed it was written in the bcovs ' could be 

I Mill' 'i. ii-l I'-pm-’'. red - and th-.-" C’ - ''."go'.ten 

■/ii "I I ic.iL :.'..hool -it the end c the 1960s, education in Germany expenenced a real 
|.■"u!l]llOll rondiincj mt;lhods a-d the aims of education were questioned and newly 
I■ dj,ilr,,;'l It asked, wr. a topic should be discussed, and how it should be clone 

98 



'to make it useful to the pupils, Subject-matter itself became less important than those 
’ higher ranking issues, to which the subject was brought in as an example only. 

Most crucial for our "educational revolution” was that the curriculum was oriented on 
^'educational aims instead of being a mere list of subject-matters. Those aims forming a 
hierarchy from the most general aims of education to very specific objectives for every 
single lesson, are centred around the competence of the pupils. They regard knowledge, 
skills, but social competence, as the ability to teamwork, too. Whereas it seems possible to 
convert aims regarding knowledge and skills into lessons and to examine the results, I e. 
to test the competence achieved, it will be difficult In the case of attitudes that are often 
mentioned, like tolerance. Difficult is as well the transmission into subject-matter as the 
testing, not only because reasoning and actual behaviour are worlds apart Nevertheless, 
attitudinal aims find their way into the books, often not in a very convincing manner 

Since the beginnings of the 1970s, History and Geography teaching was supposed not to 
demand learning, but thinking It should not make the pupils learn some “facts" about a 
historical event or a country, but should enable them to see interrelations and to argue and 
judge reasonably. This could not be reached in a passive way by memorising the content 
of the older textbooks. Pupils got a more active role in the classrooms, discussing mattcis, 
exchanging arguments to reach a conclusion. The handling of the "facts" also changed In 
order to develop their skills to interpret a multitude of information and to embed the sub)OCl 
in their memory more deeply, the pupils have to v;ork out the crucial aspects by 
themselves, guided and helped by the teacher, of course, This is the reason, why morlein 
textbooks do not present everything in the mam text but leave several of the most 
important aspects to souices, maps, pictures, statistics etc, to bo anaiysed in Ihr 
ciassroom. Teaching in this way is quite time-consuming. Therefore, less subject-mattei 
can be dealt wilh, b'jt it is considered worth to discuss less content more intensively. And, 
to be franc, in general, part of the teaching is done in the traditional way with the teacher 
explaining the subject 

By the way, the reorientation of History or Geography education away from learning to 
"thinking" is mirroied in the exercises or questions of each lesson They seldom ask the 
pupils to repioduce knowledge that can be looked up in the paragraphs before. More often 
they rise questions worth to think about or set tasks to train the pupils' skills 


The subordination of subject-matter under a hierarchy of educational aims and teaching 
objectives raises the question how to define the central problems, how to structure the 
curriculum Neither HicIqi^/, nor Geography stuck to the traditional concepts centred on 
political histc-; ■■eg'onal geography Kings, ban^es =''c treaties lost much ground as 
did the tieatmem: o' '^e worid country by country in -istcw, social aspects, everyday lif^ 
and general ds =':r~,en‘s often dealt with in a comparative way, became more impoitr.nt 
Histoiy is presented not as nrrtional oi world history, but v/e try to integrate different scales, 
to look at developments in a national, European and - sometimes - global context. I'hLi; 
national history is always seen not as "unique", but as a special case dt* a general 
development, in Geography, topics of systematic geography replaced the'^Tegiunal 
approach (Today, often a general queslic^eiis linked to a regional case exemplih^Tng it. 
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Thus, the systematic approach may be obscured. Nevertheless, a country is not studied as 
such, but special selected aspects only). And in both subjects. History and Geography, 
dominant social issues, which were discussed in public, found their way into the curricula: 
gender aspects, environment, migration etc. 


Of course, these conditions influence the image of any country to be dealt with in the 
books As the country is used as an example for this or that problem, only specific aspects 
are covered, the pupils will not get an overall picture of the country. Moreover, the topics 
discussed will dominate the image Thus Japan is known for Pearl Habor, for its 
earthquakes and industrial activities, Turkey for the fall of the Ottoman Empire and the 
migration of today, Russia for the Russian Revolution and the opening up of Siberia This 
may turn out to be quite cliche-forming To me, it seems to be even more important that 
the topics, at least in geographical education, mostly are expressed as societal "problems", 
as something that is wrong. This evaluation may be transferred on the whole country and 
its inhabitants, and it is quite difficult to develop a positive attitude to something negatively 
assessed Additionally, at the end the pupils are bored with and feel overtaxed by all these 
problems of mankind vdiich they cannot solve. What is often missing, is something 
convincing to feel affections for. Not to replace the "problem’-oriented approach, but to 
complement it 


2.2 India 

This about the situation in Germany. As far as I can judge from the books, in India tho 
pupils - and the teachers - have to rely on the textbooks' authors texts. The work with 
sources, statistics and the like seems not to be part of the learning activities in the 
classrooms If I am correct, it is more the "learning" than the "thinking" that is demanded 
from them On the other liand, the texts can bo far more comprehensive and detailed, The 
quality of the books de()ends highly on the competence of the author. 

Regarding the stiucture of the curriculum, unliko Germany, History seems to be divided 
into courses on national - Indian - history and on world history ("history of civilization" - in 
grades 9 and 10) on a diachronic scale from prehistory to Indian independence, As in 
Germany, in India political and military history lost sonie ground at school in favoui of tne 
"cultural heritage of mankind" and outlines of major historical developments, as it is stated 
in a book's preface Thus, the NCERT-textbook is called "the Story of Civilization", not 'of 
Empiicjs" 

In Googiaphy, Ihoio are some aspects of systematic geography side by side with a 
.--mioanlly regional apnroacn curing class 6 to 8. Here the continents are dealt with and 
-cne uounlries aio dupictea as examples The information given follows a special pattern, 
cu'.Miuj l.iiKl, k'srjijrc'.:, re: ’'.e people 

r.'.vcitlielek., “mfoimalion" is not everything. The prefaces in the hooks demonstrate that 
thoie ciro l( aching aims in India you could also find in Germany Geography books for 
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example name "core elements such as ‘protection of environment' and 'inculcation of 
scientific temper"^ that were laid down in the “National Policy on Education of 1986. 

"The course in world geography should help our students develop a global perspective 
and appreciate the world in which we live and the way we organize ourselves to tackle 
our social, economic and political problems" {Lands and Peoples /, 1996;Foreword). 

The aim of education is not a mere transfer of knowledge, but the imparting of attitudes 
and values. 

"An attempt has been made to employ the factual information to highlight the 
meaningful ideas and social relevant values. The wider promotion of an attitude of 
international understanding among students has been given its well-deserved place" [in 
the book] {Understanding Environment 1994: Foreword) 

And, apart from knowledge and values, skills are given some importance. 

"The book aims at giving the students elementary knowledge of the geography of the 
world as well as developing certain basic skills which are acquired mainly through 
geography, i.e. graphicacy. In other words, the skill of reading and interpreting visual 
representations such as graphs, diagrams, photographs and maps" {Land and Peoples 
II, 1996: Foreword) ^ 

Ther.e are attempts to make those aspects contributing to the books. The "attitude of 
international understanding" for example reflects itself in the absence of any hostile or 
depreciatory outlook on people outside India. Even the neighbour Pakistan is depicted in a 
cautious, self-controlled way, in the textbooks published by the NCERT at least. And the 
learning objectives of different kinds find an expression in the strucluie of the exercises. 
Here the authors distinguish between "Review questions", "Skills" and - sometimes - 
"Topics for class discussion" (Sinha/Akhtar Husain 1996) or "Things to Know", "Thinks to 
Do", and "Things to Think about and Discuss" (Dev 1995). 

Thus, the difference in educational theory seems not to be as great as the different 
arrangements of the Indian and German books suggest. It is more a difference in 
implementation than a diversity in principle; a difference that regards teaching methods, 
not the general outlook on education. 


3. Germany and India as subject-matter 


3.1 The image of Germany in Indian textbooks 

Ip ssmple of Indian textbooks written in English there are just twc Geography 
tcxTDcoks for Class VII covering Germany "Lands and Peoples, Part II" arc "Exploring 
G'jjp'-'phy Oook H" 


Irif'/o Gciv^inl Gi^aijrfiphy A Textbook for Class XII. (Raza/Ahm,^o 19S6 iii) 

"Mont,:!, err.pnasi's has boon laid moro on underslpQiJing of concepls and dovelopmoni of skills on n-;re 
rj knowlf'dc.'o" (Indio tconornic Geography 1996' Forov/ord) 
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In Geography, Germany figures as one of the"country studies in the context of Europe. 
First, the continent is described, then follows a series of "case studies": Britain, France, 
and Germany, and a chapter on the CiS. This is valid for the NCERT-textbook Lands and 
Peoples (Sinha/Akhtar Husain 1996) as for Exploring Geography based on the NCERT 
syllabus (Bhatnagar/Joshi 1997) 

The books are full with data on the size of Germany, her neighbours, her topography 
(mountains, plains, and rivers), climate and vegetation, agricuiture, minerals and 
industries, population, towns, transport and trade. All those aspects were discussed before 
for Europe at the whole with Germany mentioned frequently. Now they are put forward 
with some more details, nevertheless, they look like repetitions. 

And the information given is "geographical" in a very specific sense: towns and rivers, the 
distribution of agricultural crops and of minerals, of different industries. Not all of the data 
given are correct 

Sometimes, one realizes that apart from being empiricai, geographicai data are not 
objective in the strict sense of the word, but are depending on the perspective of the 
observer. E g a remark on road traffic in Europe demonstrates that a European and an 
Indian reader apply different scales: 

"People have a high sense of road traffic, with the result that accident rates are \ery 
low. Road journeys are very popular as they offer a good view of the natural beau?.' of 
the landscape" (Sinha/Akhtar Husain 1996.104). 

We in Germany deplore the high rale of victims (and I personally doubt that most car 
drivers use the streets and highways to enjoy our landscapes) 

The books try, so I think, to reflect the present situation. So, they mention reunificadon. 
Nevertheless, some data seem to be quite outdated. For example, the Ruhr tr7ri.ustriai zone 
is depicted in the traditional way: as the centre of coal mining and heavy indList! 7 . 

"The Ruhr coalfields are the largest in Europe and produce about three-quarters of :he 
total output of German coal. The coal reserves here are very extensive and easy to 
work. [..] Tho highly industrialized area lies in the western part of Germany around the 
Ruhr coalfields. Here are found the large industries engaged in the melting of iron ore 
and the manufacture of iron and steel goods" (Bhatnagar/Joshi 1997 97) 

That most of the coal mines and blast-furnaces closed down, that years and decades ago 
- starting with the late 1950s - the Ruhr region, as other early industrialized regicns, 
experienced a severe set-back of her traditional economic activities and is undergoiro a 
painful process of socio-economic transformation is neither mentioned nor seems :he 
author to realise it ^ But this is of relevance today, not the glories of the past. 

A similar "traditionalist" look seems to govern the image of Gcrmar- aznci-'iure Hr's 
"mixed farming" is mentioned 


Ihis p'.p! 03 to Lands and Peoples, loo “The Ruhr is a small right-bank tributary of the Rhine "hi: 
l'•^!'on .h: 3 p nuinbci of industries and hence is often called the heart of industrial Europe The Ruh 
I ' j'.riiL'j ill,n'.’ispjiGCCi with olnur rocks Tf e cud is of e<Cfc!len'. ::: '.m 

rjiinli'.' i| f Mils Iho basis of one of the.,iTtDSl intensive iron and steel industry in the .■..mic 
M , !lu .Mii moo 110} 
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"the farmers growing fruits, flowers, vegetables and other crops, alongwith rearing of 
milch cattle" (Bhatnagar/Joshi 1997:97). ' 

To me, this looks like German farming'of the "golden days gone". Today, agriculture is 
specialized and highly industrialized, and especially in the East dominate large-scale 
farming enterprises, But this kind of agriculture is not mentioned, neither are the 
enterprises fattening cattle, pigs, or poultry for slaughter. Instead, we find positive 
evaluations as: 

"Use of machines, intensive cultivation, more of manures and good farming practices 
have made it [North Germany] a prime area of German agriculture" (Bhatnagar/Joshi 
1997'96). 

In German Geography education, our farming methods, which may seem to be appropriate 
under a commercial perspective, are discussed and criticized from the point of view of 
environmental education And 1 imagine that especially the methods applied in stock 
breeding will be looked upon with a lack of any understanding and with disgust in India, as 
they are rejected by a lot of Germans, too. But this would hamper the positive image of 
Germany (and Europe in general) that becomes obvious in a lot of remarks such as, 

"The energetic and hardworking people of Europe have made the best use of the gifts of 
nature" (Bhatnagar/Joshi 1997‘65). 

"l^and and its use in a wiser manner is the basis of all these achievements" 
(Bhatnagar/Joshi 1997.68) 

"Germans are famous for their inventive genius and their ability to plan and carry out 
great schemes"(Bhatnagar/Joshi 1997:99). 

"By using scientific methods of farming the production capacity of the land has been 
increased" (Sinha/Akhta Husain 1996:119) 

"As a result of careful planning and the application of science and technology, most 
countries of Europe are well developed" (Sinha/Akhta Husain 1996:95). 

Of course, we Europeans can feel flattered by this description. Nevertheless, when I first 
came across those remarks, I judged them reproducing the old cliche of us as an 
industrious and creative people Lator, I realised the objective behind the sentences. They 
have nothing to do with Geimany or Europe, but with India. Europe (and Germany) is 
depicted as a model to the children, how economic development and progress can be 
achieved by open-mindedness and scientific thinking They are part of a struggle against a 
traditionalist outlook and superstition as it is mentioned in the class Vll Civics textbook 
How We Govern Ourselves (Muley et ai. 1996 51) as one of the fundamental duties of the 
citizens derived from the constitution: 

"We should develop scientific attitude towards life We should not believe in 
superstitions We should discard wrong social practices like dowry and gambling, and 
reform our society". 

The Indian context of those assessments of "m.ode”'" tsc.'^nology and ways of thinking 
which remains unspoken in Lnnas and Peoples <i oecomes obvious in India - Economic 
Gcogiaphy for class X (Parakh 1996'71-95). It is mentioned here that Indian agriculture 
needs a scientific orientation because of population pressure and the transition from 
subsistence to commercial farming. 

"Even li'rj pluughiny techniques need to be scientific" (p. 77) 
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Thus, "the Other" - in our case- Germany - is depicted as a positive aiternative to some 
aspects of one’s own life, it serves as a mirror, where the finger pointing to the merits of 
Europe points back to their own deficits the authors want to make the Indian pupils to be 
aware of. 

In the Geography textbooks, there is only one instance, where a problematic aspect is 
mentioned. Regarding the "means of transport" in Europe, Exploring Geography mentions. 
„Cars and aeroplanes use petrol. By burning petrol their engines gives off smoke of 
harmful gases. It pollutes the air."(Bhatnagar/Joshi 1997:99) 


Living together in Europe seems to be free of conflicts. Especially migration is mirrored not 
as a problem and connected with strife, but as an achievement 
“Some people have settled in industrial countries of Western Europe from Asia, Africa 
and South America. The mixing of the races and the people has brought about a rapid 
industrial progress It is so because each group of the people has different qualities and 
attitudes" (Bhatnagar/Joshi 1997:68) 

That this image may be far loo harmonious, Is demonstrated by The Story of Civilization II 
The book mentions' 

„ln unified Germany, there have been many instances of violence by neo-Nazis against 
immigrants" (Dev 1996 370) 

As this is the only sentence that describes Germany after reunification, the images of 
modern Germany in Indian History education seems to be a quite deplorable one, and the 
chapters before on the World Wars and the Nazi period will not brighten it, of couise, 
despite the unbiased kind of presentation. But ( should stress the point that Indian History 
education dedicates a lot of space and time to European history, and German histoiy' is 
covered by this context The Greeks and Romans, medieval Europe, the Renaiss'anco, 
Protestant Reformation, Industrial Revolution, colonialism and imperialism, of coii(‘'i(j 
Indian pupils learn a lot about two millennia of European history in order to dQvolo() "u 
broad historical perspective" and to be introducod "to the national as well or. Iho wniltl 
heritage" {The Story of Civilization I11996: Foreword). 


3.2 The Image of India in German school education 

The coverage of Indian history in German textbooks is far more restricted An analysis of 
the German curricula revealed that India is mentioned in special contexts only. Rarely, 
Early or Medieval India '= cove,''ed Ge.nman interests arise especially with impenolism 
Here, -‘dia may sen.'e e= =" evample of a colonised counry as well as of the dc- 
colon'saiion process '.“'snT'e'ess. it is not so much the inre^'est in Indian history t"int 
counts, but tho relations '-c= bss to European history. The Indian or any other ex.nii !•’ 
serves to demonstrate the objectives and methods of the imperialist powcis r‘s 
preconditions of the First World War. This is the dominant perspective, On the other hond. 
Ihnie rno come curricula which try to bring in the perspective of tho colonised and \i 
qualify post u'hI present European perspectives 
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In North-Rhine-Westphalia, for example, one of the main topics in class 8 is "nationalism 
and imperialism". Regarding the sub-topic "imperiaiism" the curriculum states; 

"The investigation into the driving forces of the imperialist expansion of the European 
powers shall confront the pupils with the phenomenon of multi-causaiity, which makes 
simple answers impossible. Moreover, In displaying [the topic] a change of perspectives 
from the protagonists to the subjects of the imperialist process is employed. Here, the 
terms "backwardness" and "underdevelopment" shall be scrutinised critically. In a last 
step, the pupils investigate the effects of imperialism on the relations between the. 
powers. On the one hand, a sophisticated historical analysis should work out the 
antagonistic character of expansion, on the other it should question the way of thinking 
judging imperialism inevitably leading to war among the protagonists 

These sentences not only reveal the perspective, under which the topic has to be 
discussed and the restricted significance of "India” in this context. It identifies also broader 
knowledge-based considerations behind the specific subject-matter, insight in "multi¬ 
causality", "change of perspectives", a consciousness of the connotations of the terms 
employed. But there are other teaching objectives, too. 

"The pupils shall realize that belonging to a nation may not result in national arrogance 
and in discriminating other nationals, that the human rights’ command to be tolerant 
requires to respect the diversity of national cultures, and that it will be possible to solve 
the major problems of the future in supranational co-operalion only. Thus, a new 
collective identity is required."® 

Even if the attainment of those objectives, which sometimes sound like legitimating 
phrases, will be very difficult to prove, the example demonstrates, how the subject-matter 
is embedded in didactical reasoning. Additionally, it shows that India in this context has to 
be content with the role of a "victim" Her part in History education is defined by her 
relailons to Europe, the protagonists are the Europeans. The interpretation of the "facts" is 
done against the background of European history. It is not Indian history in its own right It 
IS not a "story of civilizations", but of one "civilization" spreading around the world. 


„Dig Unlorsuchung der Anlricbskrafle fur die imperialislische Expansion der curopaischen Staaten 
soil die Schulerinnon und Schuler mit dem Phanomen dor Mulliknusalilal konfronlieren, das einfache 
Anlworten ausschhedl Daruber hinaus setzt die vorliegonde Enlfallung auf Perspeklivenwechsel 
von don Subjeklen zu don Objeklon des imperialistischcn Prozesses Dabei sollon die Bogriffe 
„Rucksiandigkcit" und ..UnterenW/icktung" einer krilischen Uberpruiung unlerzogen warden In einem 
iGlzten Teilschrilt unlersuchen die Schiilerinnen und Schuler die Auswirkungen des Imperiallsmus 
die Machlebeziehungen. Eine diffsrenzierle hi'slonsche Analyse sollle einerseils den 
antagonislischen Charakler der Expansion herausarbeilen, andererseils Jedoch die Denkflgur, 
wonech der Impenalismus zwangslaufig zum Kneg der Akteurc fuhren mufJe, als revisionsbedurfiig 
prweisen" (Richllinien und Lehrplane fur das Gymnasium - Sekundarslufe I - in Nordrhein- 
..a-c-'alcn Geschichle Minislerium fur Schuie und Weilerbildung, Wissensflhaft und Forschung des 
No'drhsin-Westfalen 1993 [Schrifte’''e'he Schule in NRW, 3407J, p 107) 

,1-:- 3c';u'£''in,;en und Schulern soil die E .erniiHelt warden, daft die Zugehongkeit zu e 'sr 

r,,..l,i zu nalionalem Hochmul uno zur Diskriininierunrj vun Angchorigen anderer Nalionan 
fuhren darf, daft das Toleranzgebot der Menschenrechte die Respeklierung der Vielfalhckrit 
nalionaler Kulluren und Tiadilionen verlangl und daft die groften Probleme der Zukunfl nur in 
supr.nnationaler Zusammeriarbeit gelbst werden konnen, eiIso nach oiner neuen Foim kollok z.cr 
I'lc.i'il.H vprbncjciV (RirhlliniG.i und Lolirplano fur dns Gymnasium - ScKinck 's ufo I - ..i N.nc > -e 'i 
VVOblfalcn, Goschichle. Mmiblerium fOr Schwlptund Weilerbildung, V^issenschaft und Forschung ces 
Lanclos Morrlihein-Westfalon 1993 [Schriftenreihe Schule in NRW, 3307], p 1C4) 
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ii-However, where the Indian struggle for independence is treated, the “victim" gets the role 
I'^of a protagonist. And here, India serves as a model for non-violent resistance. But this 
-topic is not discussed frequently. Sometimes (e.g. in Hamburg), it is mentioned in the 
fi'curricula of the'secondary general school, but not in the gymnasium, as a personalized 
approach - Mahatma Ghandi - seems to suit the capacities of the less advanced learners. 
‘•The topic "non-violent resistance" is sometimes mentioned in Civics, as in Baden- 
Wilrttemberg. Here, Ghandi Is one example among others. On a far higher level, the de¬ 
colonisation process may be a topic of a course In the higher History classes of the 
gymnasium. In Lower Saxony for example, it may illustrate the key-note theme "Crises and 
upheavals" or "The One-World in contradictions - Global perspectives of historical 
experience". These are highly abstract phrases, which point to the fact that the students 
shall acquire a broad general perspective and shall not learn "simple" facts. 


And in Geography? 

In Schleswig-Holstein e.g , in class 8 there is a topic "Between tradition and modernity" 
Here, "life and economy in a traditional society” is illustrated by the Indian case as is 
population growth and demographic planning, where India is compared to China This, as 
the other topics of class 8, serves to develop "fundamental ideas about natural and human 
impact on space and its repercussions on mankind",® 

Other curricula are more specific The curriculum of the federal state of Baden- 
WOrttemberg introduces the topic "India and China, the most populated states of the 
wo'ld"' 

I'With India and China, pupils meet other cultures, where traditional structures and an 
important population growth determine the possibilities to arrange one’s own living 
Using India as an example, with her religious, ethnical, economic, and natural contrasts, 
they study the problems of a developing country 
Here, the central ideas are summarised, India has to be viewed as a developing country, 
and - as it ser\'es as an example - some typical traits of "underdevelopment," have to be 
worked out. "Traditional structures" of society and "population pressure" being some of 
them, as arc the "contrasts" to be to make out in the country This perspective is 
Inter^voven with aspects of our traditional imago of India, ns shows the list of subtopics. Of 
cause, the monsoon has to be mentioned. Hinduism and the "caste system" (Sometimes 
this is used to demonstrate, the impact of religion on everyday life or on development) 
Whereas castes, religion and the monsoon are old elements in German Geography 


Ziele' ..GrurdlegendG Einsichten in nalurliche und anthropogene EmflOsse auf den Raum und ihre 
Ruckwirkurgs" au' den Menschen" (Lehrplan fur die Sekundarslufe I der weiterfuhrende- 
allgemeinbildEnden Schulen - Hauplschule, Realschule, Gymnasium Erdkunde Minislerium fLi" 
Bildung, \V;s=-e'’sc''afl, Forschung und Kullurdes Landes Schleswig-nolslem 1S97, p, 20 
,Mil Indio.i u.na Chiiu begognen den Schulcnnnen und Schulern fremdc Kulturen, in dener. 
liadiiionolle Strukluren und grolies Bevolkerungswachstum die Moglichkcitcn der Lebensgestallung 
beslimmcn Am Beispiel Indiens mil scinen rcligiosen, ethnischen, okonomischen und 
natuiiaunilichon Ccgcnsalzen bosch&ftigen sie sich mil den Prcblemcn eincs Enlwicklungslandcs" 
(S'ldungjiiL-’n fur dri^; CyniriL'Sium Lchrplanhcfl f1/lG9‘l Villingen-Schwcnn neen Neckar-Verl,-.'] 
1004 [Kultus und Unteiriclil Amlsblntt des Minislenums fur Kullus und Spurt Badcn-Wurlternborg 
Lehiplanhcfte Reihe G Nr XII], p. 250) 


1U6 



education and the aspects of development and foreign aid were introduced in the 
seventies and eighties to orientate teaching by "a problem", the nineties have seen the 
introduction of a new topic, “the position of women in India", as women's lib in the west 
made curriculum planners aware of the gender aspect, which became one of the leading 
- ideas to be taken into account throughout the curricula. 

Additionally, the curriculum applies the method .of contrasting aspects: "persistence and 
change" in agriculture, "ethnical and religious contrasts and social problems", “rural exodus 
and urbanization", "contrasts :n industry and traffic", "poor and rich". Social diversity is 
reduced to a polar opposition which tends to construct the image of a dual society, not 
taking into account any "in-fcetweens" and interrelations, An argument often heard in 
favour of such an approach is that "complexity" has to be reduced, as children are unable 
to handle complex situations and relations. Dual oppositions, at least, bring in some 
complexity, compared to a cne-sided account. Nevertheless, this is a way without a 
chance for ambiguity, and as '.hinking in oppositions produces sharp divides and cuts off 
any connections, it seldom hc'cs us to understand the world around us. 

Thus, many elements of the teidbook's image of India derive from the prescriptions of the 
curricula and result from didactical reasoning the concentration on special aspects as 
"underdevelopment" is due 'o teaching aimed at discussing "problems", which are 
generally perceived not as scientific but societal problems, often on a global scale 
Demographic growth, the nc'ih-south divide, the social position of v/omen, etc cue 
"problems" with high priority Other didactical and methodological concepts influence the 
conversion of the subjGCt-mar'.or into textbook content For example the books have to 
arouse and to maintain the in.-rests of the pupils Pictures referring to well-known cliches 
- cows on crowded Indian streets or the Taj Mahal or, as in our example, scenes with a 
religious content - are ofre,''. used with this intention. Only seldom, those cliches are 
questioned during lesson, 

Books have to correspond to the curricula, and reflect the "stale of the art" of didactical 
discussions. This has to be proven before a new book gets the approval of the respective 
Ministry of Education and cen he used at schooi When, for example, the curriculum 
demands to mention foreign f. d. the authors may achieve it by introducing foreign experts 
into the books, telling the Indions how to proceed - or being helpless.'* 

But of course, this curricular •'■ame cannot be made responsible for every distortion and 
misrepresentation to be found n the books The authors may present a topic in this way or 
that,. They may write about "the woman in India" or about some aspects of social positions 
of Indian women, applying a nigher degree of differentiation without pretending to make 
universally valid statements They ask "Developing country or newly industrializing 
country?"® instead of focus",g on "underdevelopment". Some authors even oiialihy 
statements found in the cu'"cula. Whereas for example some years ago = 


In Ihe quilc rcconi bour :,'z-$ch und Haum Ceogiaphie 8 Gymnasium Bayern (1997) for cAorrip,c, 
Indian induslry is illusirc :/ Ihrec picluros On ono of Ihcm, showing a mosi modern laboratory', 
an Indian engineer is e ;;jsEing a "problem" with a foreign expert (p 44) And discussing 
environmental problems - Ihc Himalayas, Ihe book suddenly slates "Auch auslbnclische 
Enlwic!,lunr,',hf:lfcr .vit. -- - ..-h I'C'ino I nnuna ("rstc Ansblxe gibt es jcdoch, ." ["Evan foreign r d 
'.vorkers do not know a 5C . rn Dul Ihcro aie first allempls' ,."] (p 29) 

GEOS Thi.'iincjen Klass" ~ - 1999 1S4 f) 
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demanded to show that Hinduism and the caste system hamper development, an author 
managed to mention that "on the countryside, tenure and water rights are more Important 
than to belong to a certain caste. Therefore, the caste system alone cannot be responsible 
for rural underdevelopment."’® But of course the authors had to discuss the topic before. 
Those qualifications are useful, as they demonstrate that we should refrain from a too 
simple view on the world. Nevenheless, they will probably not be able to prevent the 
pupils' image of India being dominated by the “caste system perspective. 


4. Conclusions 

Let us come to the conclusions, I hope I was able to show that the images we construct of 
the Other at school are partly, at least, the outcome of didactical reasoning, They are 
influenced by our decisions what to teach and why as well as by the teaching methods we 
apply. The conditions in India and Germany are barely comparable, even if basic didactical 
ideas seem to be similar. The teaching methods the teachers are used to, the way they 
make use of the books, and last, but not least, the economic frame conditions influencing 
the getup of the books etc. differ greatly. Therefore, the books have to be differently 
designed But also the content differs, as Indian and German curriculum planners and 
teachers seem to have diverse views of what is important to learn. The problems the 
academic subject, eg Geography, is supposed to tackle is one decisive aspect Thus, 
Indian geographers may argue that a lot of the stuff that we learn in Germany and regard 
as "geographical" has nothing to do with geography as they understand their subject The 
amount we open our lessons for societal issues apart from the academic ones is another 
aspect Even if German geographers may deal with gender aspects in their research, no 
one will argue that the way it is done in the German textbooks is specifically geographical. 

Apart from different views on leaching objectives and relevant suoject-matters, there seem 
to be differences in the approach to pass the ideas on to the pupils 
One example is the handling of problems or societal controversial issues. Whereas in 
Germany we try to discuss topics controversially, by naming the pros and cons, to me, the 
Indian approach seems to be a harmonising one Problems are left aside or their scale is 
minimized, or the authors try to persuade pupils to behave correctly” These strategies 
influence the ways, we see ourselves as we depict one another, Whereas the German 
students learn that India is a country of contrasts and conflicts, the Indian pupils are taught 
to see Germany in an entirely positive v;ay Perhaps we should meet somewhere in 
between not only "problems" for the German youth, and some more for the Indian pupils 
To me, an open-minded and fnendly, but not uncritical view on one another seems 
desirable, as the insight into the two-sided nature of deve'cc^ents, into the "vested 
interests" behind the political process anc dne like is tw'zs^'za' for education in a 
democratic societv This does nc only affec the textbooks =5 rmpiems" are not mere 


, Auf clsm Lancle sinri namlich G'.ndbesitz und Wasserrechte wichligor als dio Zugehorigkeil zu einer 
[)r’'=;lin'i;nipn Kasle Soniil kann c=s Kaslenvfesen auch nicht allein fur die Unterenlwicklung auf dem 
I ’>■'=■ -.unitvorlluh Loin"(ra/',-a Erclkiinde fur Bo(i-:n-V/u'itsrnbc.rg Gymnasium 8 (1083 IT.) 
ili'S sniiifjliiMPs done in Ge an textbooks, ton, of coiirrm Neve''lhelcss, our genoro! afii' :i1c 
' rc , Cf i.lii, Is to uir,--- 



subject-matter to be learned from the books “by heart" and reproduced during 
examinations It affects teaching methods, and teachers will have to be aware of it. 

Seen from a German angle, we have to live with a dilemma that cannot be solved. As 
textbook researchers, we are interested in highly sophisticated images of other countries 
and peoples without stereotypes and cliches. From a didactical perspective, on the other 
hand, we favour a teaching approach aiming at transferable knowledge, skills and 
attitudes, which tackles selected aspects only and will obviously encourage the production 
of cliches. Nevertheless, something may be gained by making image forming, cliches and 
stereotypes a topic in our classrooms. And a lot will be gained, if we succeed in revising 
some of the leading problems and "teaching objectives", which in themselves reflect a 
stereotypical perception of the other. 
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Indo-German Experts Meeting on Reviewing 
‘India’s image in Germany and Germany’s image in India 
in High School Education’ 

March 12-14, 2001. 


Venue: India International Centre, 

40, Max Mueller Marg, 

New Delhi 


March 12, 2001 
Monday 


Inaugural Session 


10.00 Hrs. Welcome Address 


lOOSHrs Remarks 


10.10 Hrs Inaugural Address 


10.25 Hrs. Key Note Address 


10 45 Hrs, Vote ofThanks 


Prof. J.S. Rajput, 

Director, N.C.E.R.T. 

His Excellency Hans Joachin 
Minister, Germany Embassy 
in India, New Delhi 

Shri M.K. Kaw, 

Secretary, Education, 
Ministry of Human 
Resource Development. 

Govt, of India 

Prof, A.R. Verma, 

Former Director. 

National Physical 
Laboratory, 

New Delhi. 

Dr. Puran Chand, 

Head, 

International Relations 
Division, N.C.E.R.T. 


no 



First Session 


Chair: Prof. O.S. Dewal 

11.30-11.40 Hrs. Thrust of the Meeting Prof. O.S. Dewal, 

Advisor to Director, 
N.C.E.R.T 

11.40- 12.10 Hrs. “Images of Germany in the Geography textbooks of NCERT” 
presentation by Prof Savita Sinha, Prof, of Geography, 
NCERT 

12.10-12.30 Hrs. “Portrayal of Germany in the History Textbooks of NCERT” 
Presentation by Dr Priteetish Acharya 

Reader, NCERT 


12.30- 13.00 Hrs. Discussion on the Presentations 

13.00 - 14.00 Hrs. Lunch 
Second Session 


Chair: Prof. M.S. Khaparde, J.D, NCERT. 

14.00-14.30 Hrs. “Image of Germany in Indian Textbooks: A case study of 
History textbooks published by NCERT” 

Mr. Atul Rawat 
Consultant, NCERT 

14.30-15.00 Hrs. “Depiction of Germany in the textbooks of three different 
States of India - Andhra Pradesh, Gujarat and West 
Bengal” 

Ms. Sashi Batra, 

University of Baroda 

15.00- 15.15 Hrs Tea 

15.15-15.45 Hrs. Discussion on the Presentations 


15.45- 16.15 Hrs. “An explorative study of Prof. Michael Kunezik 

selected Indian Text Books” 

Institute of Communication, 
Umvereity of Mainz, 
Germany 

16.15-17 00 Hrs. Discussion on the Presentation 
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March 13, 2001 
Tuesday 

Third Session 


Chair: Prof. Ganeshan, CIEPL, Hyderabad 

Co-Chalr: Prof. Suresh Chandra, BHU, Varanasi 


10.00-10.30 Hrs. 


10.30-11.00 Hrs. 


11.00-11.30 Hrs. 


11.45-12 45 Hrs. 


12.45- 13 15 Hrs. 


“To compare the incomparable: Text book 
Images of the other and their Didactical 
Background” 

Dr. George Stober 
Georg-Fekert-Institute for 
International School Book 
Research 

‘‘Image of India in German School Books." 

An explorative study. 


Prof. Michael Kunzeik 
Discussion on the Presentations 

11.30- 11.45 Tea 

“India in the German School Books: Curiosity or 
Conviction”. 

Prof. V. Ganeshan,, 
C.I.E.F L., Hyderabad 
Discussion on the Presentation 

13.15 -14.00 Hrs Lunch 


Fourth Session 


Chair: Prof. C.K. Basu, Consultant, UNEISCO 

Co- Chair: Dr. Suraj Prakash, Principal, CRPF School, New Delhi 


14.00-14.30 Hrs. 


14.30-15-00Hrs 


15.15- 16.15 Hrs. 


“Conversations with German High School 
Students: Outlining a mind map of India" 

Mrs. Veena Kade Luthra 

“Changing Perspectives” - New teaching 
materials about India for German School: 

A Project of Indo-German Society. 

Ms. Rita Panesar 

15.00-15.15 Hrs. Tea 

Discussion on the Presentations 
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March 14, 2001 
Wednesday 


Chair; 

Co- Chair: 

10.00- 11.00 Hrs 

11.00 - 12.00 


11 45-12.30 Hrs. 
12.30-13.00 Hrs. 


Fifth Session 


Prof. O.S. Dewal 
Prof. C.K. Basu 

“Planning for Future ” by 

Prof C.K. Basu 
Prof O.S. Dewal 


Group Work 


12.00-12.15 Hrs. Tea 


Presentation of Group Reports 
Discussion on the Report. 

13.00-14-00 Lunch 


113 



Annexure ■ IV 


LIST OF RESOURCE PERSONS 


S.NO. 

NAME 

DESIGNATION 

1. 

Prof. J.S. Rajput 

Director, NCERT 

2. 

Prof M.S. Khaparde 

Joint Director, NCERT 

3. 

Prof C.K Basu 

UNESCO Consultant 

4. 

Prof O.S. Dewal 

Advisor to Director, NCERT 

5. 

Prof R.K. Dixit 

Head. DESSH, NCERT 

in 

Prof Puran Chand 

Head, International Relations Division, NCERT 

H 

Dr. Chitra Harsha 
Vardhan 

School of German Language, JNU, New Delhi 

8. 

Dr. Marsa Buhrmen 
Singh 

Chandigarh 

9. 

Dr. S.S. Kushwaha 

B.H.U. Varanasi 

10. 

Prof R.M, Kalra 

Former Head, IRD, NCERT, New Delhi. 

11. 

Mr. Suraj Prakash 

Principal, CRPF School, Rohini, Delhi 

imi 

Ms. Milly Roy, 

Rapporteur 

Lecturer, DESSH, NCERT, New Delhi. 

13. 

Mr. R. Meganathan, 
Rapporteur 

Lecturer, I.R. Division, NCERT 


LIST OF EXPERTS 


S.NO. 

NAME 

DESIGNATION 

1. 


Prof Of Geography, NCERT 

2. 

Ms. Shashi Batra 

M.S. University of Baroda, Gujarat 

3. 

Prof V. Ganeshan 

School of German Language, CIEFL, Hyderabad 

■■ 

Dr. Georg Stober 

Georg-Fekert-InstituLe for International School 
Book Research 

5. 

Prof Michael Kunezil 

Institute of Communications, University of 

Mainz, 57635 Fiersbach 

6. 

Mrs. Veena kade - 
Luthra 

LichtenbergstraBe 9, 60433 Frankfurt 

7. 

Ms. Rita Panesar 

Waterloostr. 22, 22769, Hamburg 

8. 

Dr. Preetesh Acharya 

Reader in History, NCERT 

9. 

Mr. Atual Rawat 

Consultant, DESSH, NCERT 
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